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Executive Summary  

This report presents findings from all seventeen (n=17) Idaho Mastery Education Network 
(IMEN) sites designated by the Idaho State Department of Education as Action Research (AR) 
sites during the 2019-2020 school year.   

In June 2019, two districts, four charter schools, seven alternative schools, and four traditional 
schools from across Idaho, in various stages of implementing mastery education under Idaho 
Code 33-1632, volunteered to research the implementation of their practices. The teams 
applied to participate as an “Action Research” site, receive additional funding to support their 
work, as well as assent to share their learning (both positive and negative) with a wider 
audience through this process. In addition, teams agreed to report on the outcomes as they 
relate to their targeted goals for improvement (i.e. student achievement, teacher retention, 
parent engagement, social-emotional wellness, student agency in the learning, increased 
graduation rates, increased Go-On rates, etc.). The AR teams received $36,000, in addition to 
technical assistance to support their time engaging in action research outside of school hours.  

A partnership with Boise State University was created to orient the teams to action research, 
support them in the process, provide technical assistance to both the AR teams as well as the 
SDE Mastery Education designee as requested. The primary purpose of the work was to 
engage a purposeful sample of experts from the field of practitioners, representing sites in 
various stages of implementation, in a process of critical reflection and evaluation of their 
efforts to better understand the breadth and depth of mastery education in Idaho - and more 
specifically policy implementation under Idaho Code 33-1632.   

All educators make observations about student learning, collect data, make judgements from 
the data every day, and communicate their findings to others. The difference between what 
educators do every day and action research is during the process the educator-researchers 
develop and use a range of skills to achieve their evaluation aims: sharpened observation 
tools, data collection tools and techniques, careful planning of inquiry and research questions, 
and critical reflections. The strength of action research lies in its ability to empower 
practitioners to systematically monitor the processes and generate solutions to system 
challenges.  

All seventeen AR teams worked collaboratively in October during the fall IMEN conference to 
build knowledge and skills about action research, as well as develop initial research questions. 
After the fall conference, teams returned to their sites, refined their plans with their site teams 
and executed their research with ongoing support from Boise State, as well as the SDE.  

This report highlights the trends, themes, successes, challenges, and next steps as reflected in 
the AR teams’ final reports. It is important to note that COVID-19, and the related soft closures 
of Idaho’s schools this spring did impact and alter many of the original research plans.  
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Background 

History of Mastery Education in Idaho  
In December 2012, Idaho Governor C.L. “Butch” Otter commissioned a task force under the 
direction of the State Board of Education to “shepherd a discussion about how to improve 
Idaho’s education system to better prepare students for success (Idaho OSBE, 2013).”  A task 
force of thirty-one (31) individuals representing broad and diverse groups of stakeholders 
from across the state gathered in January 2013 to begin discussions and identify areas of 
focus.  The group included representatives from school districts, school boards, the state 
teachers’ association, the state superintendents’ association, the Governor’s office, the 
business community, parent groups, the state school boards’ association, and higher 
education institutions—among others. For the next eight months, the “Idaho Task Force for 
Improving Education K-12” convened over fifteen (15) times and held a series of statewide 
community forums. In September 2013, the Task Force finalized its recommendations. Of the 
twenty (20) recommendations put forth, the very first was to shift Idaho’s K-12 system to a 
“mastery based” system: 

 
We recommend the state shift to a system where students advance based upon content 
mastery, rather than seat time requirements. This may require a structural change to 
Idaho’s funding formula and/or some financial incentive to school districts. We also 
recommend that mastery be measured against high academic standards (Idaho OSBE, 
2013, p.7).  

 
A mastery education system was proposed in House Bill 110, which passed both legislative 
chambers unanimously and was signed into law by Governor Otter on March 19, 2015. The 
law (Idaho Code 33-1632) directed the Idaho State Department of Education to move Idaho 
towards:  
 

 
In addition, it created the Idaho Mastery Education Network (IMEN) that allowed LEAs to 
apply to the improvement network focused on building support for the implementation of 
mastery education in their local school systems. In addition, it directed the SDE to create a 
sustainability plan for statewide scaling of mastery-based education and ensure that all public 
school districts and charter schools participating in IMEN develop plans that describe how 
they will maintain a mastery-based approach to education. 
 

“an education system where student progress is based on a student's 
demonstration of mastery of competencies and content, not seat time, 

or the age or grade level of the student.” 
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Idaho Code 33-1632 provides the following framework for mastery education:  

1. Students progress as they demonstrate mastery of a subject or grade level (MASTERY 
RECOGNIZED)  

2. Personalized and differentiated learning (LEARNING PERSONALIZED) 
3. Focus on explicit, measurable, and transferable learning objectives that empower 

students (STUDENTS EMPOWERED) 
4. Emphasize competencies that include application and knowledge along with skill 

development (COMPETENCIES DEMONSTRATED)  

 

Figure 1: Idaho's Visual of the Framework as of June 2020  (source: Idaho SDE) 

 

During the first phase of “incubation” Idaho had 19 LEAs – representing 32 schools – that 
participated in IMEN activities and worked to explore, plan, design, and implement mastery-
based education system changes. However, starting July 1, 2019 Idaho moved past the 
“incubation” phase and all districts, charters, or schools were able to join the IMEN network, 
or at the minimum access the tools and resources that had been developed, such as the Idaho 
Mastery Learning Staging Guide to determine where their efforts best aligned in their 
transition to a more student centered learning system.  

Action Research Teams  

In June 2019, seventeen sites from across Idaho, in various stages of implementing mastery 
education under the IMEN grant application process (as part of IC 33-1632), applied and were 
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selected to self-evaluate and research the implementation of their practices. These sites 
represented various types of school systems:  

Ø two school districts (K-12) 

o Meadows Valley  

o Wilder 

Ø four charter schools 

o American Heritage  

o Elevate Academy  

o North Valley Academy  

o White Pine Academy  

Ø six alternative high schools 

o Central Academy 

o Eagle Academy  

o Initial Point  

o Meridian Academy  

o Middleton Academy  

o Union High School  

Ø one alternative middle school  

o Mt. Harrison Jr. High 

Ø one elementary school  

o Notus Elementary School  

Ø one middle school  

o Fremont Middle School  

Ø one high school  

o Columbia High School  

Ø one combined middle/high school  

o Salmon Jr./Sr. High School  

The teams applied to participate as an “Action Research” site. Each site received additional 
funding to support their work, as well as assent to share their learning (both positive and 
negative) with a wider audience through this process. In addition, teams agreed to participate 
in professional development in October, and report on the outcomes as they relate to their 
targeted goals for improvement (i.e. student achievement, teacher retention, parent 
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engagement, social-emotional wellness, student agency in the learning, increased graduation 
rates, increased Go-On rates, etc.). The AR teams received $36,000, in addition to technical 
assistance to support their time engaging in action research outside of school hours.  The AR 
sites vary in size from a student population of 36 to nearly 1200.  

Table 1: Student enrollment by Action Research site 

 
Participating sites self-identified as being in various stages in their implementation of mastery 
education as defined by the Idaho Mastery Learning Staging Guide.  The stages are meant to 
be an overall sequence for the shifts in the system during the journey from a traditional 
educational system to a student-centered system: 1) Explore, 2) Plan & Design, 3) 
Implementation, and 4) Sustain & Scale. 

Table 2: AR Teams Self-Selected Stages in Their System Shift to Mastery 

 Stage 1  
Exploration 

Stage 2  
Plan and Design 

Stage 3 
Implementation 

Stage 4 
Sustain and scale 

# of 
Schools/Districts 

2 
Mt. Harrison  

Elevate 
Academy  

 

4 
Fremont MS 
Initial Point  
White Pine 

Middleton Academy 
 

8 
American Heritage 

Columbia HS 
Eagle Academy  
Meadows Valley 

Meridian Academy 
North Valley  
Notus Elem.  

Salmon Jr/ Sr. HS 

3 
Central Academy 

Union HS 
Wilder  
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It is important to note, action research sites are not always implementing mastery-based policies 
across all grade levels, classrooms, or schools within their sites.  Please read individual site 
reports in the Appendix for greater details.  The overall trends for the AR sites suggest that 
secondary students (grades 6-12) were the primary focus of the AR sites represented in the 
study. See Table 3 below.   
 
Table 3. Student grade levels impact by mastery education policies  
Mastery 
Recognized  

K-12  K-6 6-8 7-9 6-12 9-12 

Sites  Wilder  
 
Meadows 
Valley 
 
North 
Valley  
  
 
 

Notus Fremont 
MS 
 
Mt. 
Harrison Jr.  
 
 

White 
Pine  

 American 
Heritage 
  
Elevate 
Academy 
 
Salmon 
Jr/Sr HS 
 
 

Central 
Academy 
 
Columbia 
HS 
 
Eagle 
Academy 
 
Initial Point 
HS 
 
Middleton 
Academy 
 
Union HS 

 
 
Rationale for Action Research  

Action research creates knowledge based on inquiry cycles conducted within practical contexts, 
such as school systems. The purpose of the partnership was to learn through action that then 
leads to personal or professional growth. Action research is participatory in nature, and often 
follows a spiral path between cyclic processes of action and reflection. During each phase of the 
cycle knowledge emerges, lessons are learned, and participants gain deeper insights and 
understanding – both of the system(s) and of themselves as participants in system change.  The 
overall goals were to continually refine the methods, data, and interpretation in light of the 
understandings developed in each earlier cycle, phase, or stage.   
 
The IMEN network began as an “incubator” with a limited number of schools or LEAs allowed 
into the cohort and then IMEN moved to a flexible network, thereby removing the cap placed on 
the number of LEAs that can participate. This created an ideal opportunity for a robust action 
research collaborative. Furthermore, Idaho’s local control approach to the implementation of 
Idaho Code 33-1632 allows for a high degree of complexity.  This complexity means that large-
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scale education research and double- blind studies have limited applicability in Idaho’s mastery 
setting. There are just too many contextual factors affecting the implementation for any 
generalized approach.  Further, the student-centered system solutions for equity, excellence and 
student well-being in Idaho are nuanced and vary greatly depending on the local community 
learning needs. Therefore, an action research partnership between K-12 educators and higher 
education researchers was a logical step to assess the diversity in the field related to the policy 
implementation of Idaho Code 33-1632, otherwise known as mastery education, and its 
relationship to measures that may influence student achievement. 
 
AR teams were given the following deliverables, timelines and expectations by the Idaho State 
Department of Education as part of their grant award (source: SDE email):   
  

Ø Provide a 1-page overview of the project describing the research topic, importance 
relative to the implementation or scale of mastery education in Idaho, and targeted data 
collection; Due Nov 22, 2019. 

 
Ø Provide a 1- page follow up about your findings and results by June 1, 2020.  

 
Ø Each Action Research Team will prepare and present a 75-minute session at the June 8-9, 

2020 Idaho Mastery Education Conference to share your evidence-based inquiry process 
and recommendations for future work, practice, and policy. 
  

Ø One person from each team will share on a panel discussion during the June 8-9, 2020 
Idaho Mastery Education Conference. 
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Role of Boise State and Dr. Heather Williams 

Boise State University is a comprehensive university serving a diverse population through 
undergraduate and graduate programs, research, and state and regional public service. 
Emphases include health professions, biological sciences, engineering, innovation and design, 
and education. Boise State served 22,939 undergraduate and 3,333 graduate students in 2019-
2020, and offered 93 baccalaureate degrees, 68 master’s degrees, 14 doctorate and educational 
specialist degrees, and 29 graduate certificates.  It is a well-established organization experienced 
in program evaluation and research.   
 
Faculty member, Dr. Heather Williams directed this effort and served as the principal 
investigator (PI). She is a faculty member of the College of Education, and program coordinator 
for Executive Educational Leadership at Boise State University. She teaches courses for 
superintendent certification, as well as courses for aspiring principals. In addition, Williams has 
been the PI on prior contracts with the Idaho SDE to support the Idaho Mastery Education 
Network with technical assistance providing research support, assessment design, system 
change support, policy implementation support, coaching, and focus group facilitation.  
 
This Action Research study was a continuation of the previous work and informed by the prior 
efforts to further build capacity and implementation of mastery education in Idaho. Williams has 
spent over twenty-five years in public education, serving in both higher education and EC-12 as a 
professor, superintendent, principal, curriculum director, teacher, coach, and school 
improvement consultant. Dr. Williams works nationally as a school improvement consultant 
providing training and development for school system leaders, teachers, and school boards 
members. She is most interested in improving learning communities to better serve all students, 
but her heart lives in rural Idaho.  
 
Dr. Williams presented at the fall conference in October to Action Research teams in order to 
build collective efficacy around what action research is and is not. She then facilitated teams in 
brainstorming and planning for what types of questions they wanted to examine this academic 
year. 



 

 

11 
 

 
Figure 2: Adapted: Fisher, D. 2020 

One common challenge IMEN collectively identified is the lack of distal outcome measures to 
assess the impact of mastery education, due in part to the lack of consistent longitudinal data 
that aligns well for students advancing in mastery-based systems.  
 
Dr. Williams worked with AR teams throughout the year to build knowledge and skills around 
the steps that support action research:  

Ø Map the Problem: Developing a problem statement  
Ø Funds of Knowledge: Clarifying your theories of action  
Ø Turn the Problem into a Question: Generating your research question  
Ø Qualitative and Quantitative: Gathering data 
Ø Sort the Information: Analyzing the data  
Ø Tell the Story: Reporting your results  
Ø Take Action: Asking the next questions and taking the next step  

In addition, she provided support for AR teams, including the following: study modules, book 
studies, phone calls, emails, webinars, meetings, written feedback, and development of 
presentations to be used by the AR teams.  
 
Beyond supporting AR teams, Dr. Williams provided technical assistance and support to other 
IMEN sites and the SDE as directed by SDE Mastery Education Designee(s). The goal of the SDE is 
to build capacity and scale up the work in Idaho, helping more Local Education Authorities (LEAs) 
move to student centered instructional systems. 
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Study Methods 
Data Analysis of AR team reports  

Completed profiles for each AR site (including location, implementation stage, demographic 
data, narrative data, descriptive data) were entered into Excel and coded for patterns. The 
artifacts and data submitted via their reports were coded.  Content analysis provided the 
descriptive, narrative, and quantitative data about mastery education in Idaho.  Completed 
profiles can be found in the Appendix. 
 
A cross-case analysis (Miles, Huberman & Saldana, 2014) was used to compare commonalities 
and differences among sites, implementation plans, and processes. The use of this type of 
analysis improved the capacity to understand how relationships may exist between the AR 
sites, as well as develop and/or refine concepts about mastery implementation in Idaho and 
next steps.  
 
COVID-19 Impact  

It is important to note that all AR teams were impacted by the soft closures of Idaho’s schools 
due to the coronavirus (COVID-19) pandemic. The economic impacts and trauma related to 
the COVID-19 pandemic will have far reaching effects that are yet to be fully known at this 
time. These impacts may have accelerated the shift to mastery learning for everyone in Idaho 
or may have deepened the equity divide – further study will be needed. Due to the forced 
“soft closures” every LEA in theory is doing some aspects of mastery-based education: 
students (and parents) are playing a greater role in their educational progress, goal-setting,  
and decision-making; explicit, measurable, and transparent learning objectives are critical; 
flexibility in pace and delivery is essential; and successful instructional practices personalize 
the learning by leveraging student interests and community needs.  
 
Many of the AR teams had to make adjustments in their research plans to accommodate the 
new reality. In addition, many that were using end of year assessments (i.e. ISAT) and could 
not use them because they were not given, also had to make adjustments.  
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Overall Findings 

Themes and Trends  

In the fall, the AR teams collectively focused on the following areas of study that align to the 
Idaho Mastery Learning Framework (as of June 2020): 1) Personalized learning, 2) 
Competencies Demonstrated, 3) Learning Culture, and 4) Mastery Recognized.  
 
Table 1. IMEN Action Research Themes and Sample Questions as reported from November 2019  
 

Topic Sample research questions 

Personalized 
learning 

• How do we offer different avenues of learning experiences to students while 
maintaining fidelity to the standards? 

• How will learning occur with individual students?  

Competencies 
Demonstrated 

• Does revision improve the academic grade of a student?  
• How can we build math vocabulary and familiarity with the test to improve our scores 

on the Idaho SBAC? 
• What effect will PLCs and progressions have on math scores? 
• Are our strategies and structures improving student learning? 
• What are the most effective strategies and structures in the mastery system that 

result in growth, as measured on the interim blocks, ISAT, and performance tasks? 

Learning Culture  • How can strong relationships foster student self-efficacy? 
• How does mentoring students through regular and routine goal setting and social and 

emotional instruction help create a productive shift in attitude toward academic skills 
and mastery? 

• How does student agency and mindset affect achievement, as measured by the ISAT? 
• What will be the behavioral outcomes as a result of mastery-based learning? 
• Will there be growth in social and emotional behavior as a result of the 

implementation of soft skills training and other mastery components? 

Mastery Recognized  • How can LEA’s best respond to encountering resistance and change in leadership and 
instructional practices?  
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Successes 

All AR sites were able to complete their action research, even in light of COVID-19 and the 
related school closures. This speaks to the commitment of Idaho’s teachers and educational 
leaders who are implementing student-centered learning systems. It also speaks to their 
commitment to the IMEN network.  We were able to hold Zoom conferences and phone calls 
with many of the AR sites during the final weeks of the 2019-2020 school year. The 
excitement for their work and their findings from their action research was palpable, even in 
light of a worldwide pandemic and economic downturn. Comments were heard such as:  
 

Ø We were waiting for Utopia…but we just blazed our own trail.  
Ø Are kids progressing differently? Yes!  
Ø What is the impact of mastery on our system? On demand grading? Our grading 

practices had to change in the face of what is happening. Students and teachers love it! 
Ø I am a new teacher and it has been fun to have my admin support me. As big as I 

dream, they’ll make it happen! 
Ø Our end goal has stayed the same, but the HOW has changed a lot.  Our administration 

has gotten better at hiring learner-focused hires.  
Ø We have had to build an eclectic system to meet the needs of our students. It’s about 

teaching students how to manage: time, resources, and content so they can pace their 
learning.  

Ø Forty-six percent of parents who responded to our survey said that their students were 
very prepared for a change in learning because of our mastery based system.  Another 
45 percent of parents said that their students were relatively prepared.  Ninety-one (91) 
percent of our parents believe that their students were prepared or very prepared to 
succeed in an environment they were not used to due to mastery based education. 

Ø We graduated the largest class at our alternative high school, ever in our history.  

Challenges 

Again, all Action Research sites were able to complete their research. They filed written 
reports, and most were able to hold interviews with us via phone or Zoom to discuss their 
findings. Challenges emerged from the comments such as:  
 

Ø Onboarding is a challenge, and an opportunity, people need to know standards-based 
grading is the first step.  

Ø You have to have Maslow before you can ever have Bloom.  
Ø Formative, formative, formative, before summative…. sometimes it feels like others 

(indicating beyond their district) only care about summative results. We need better 
formative assessments for mastery to work.  

Ø You have to deploy the mindset stuff to engage the agency stuff, for students and 
adults.  
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Ø We think the challenge is to spread the work. There is a lack of leadership.  
Ø What is the difference between proficiency scales and rubrics? That took our staff a 

long time to grapple with and we still struggle with grading.  
Ø We have been at this a long time. Student agency started in our district back in the 

2000’s with PD about Vygotsky and data driven projects, layered curriculum, and we 
have just become stronger at competency based and projected based learning. It takes 
a long time to do it well.  

Ø We spent a lot of time navigating the websites in order to bring clarity to the Idaho CTE 
and State Content Standards requirements. We found some outdated resources, and 
some that didn’t align. After reaching out to SDE staff, studying Idaho statute and 
IDAPA, we were able to begin alignment and create the 6th-12th learning progressions. 

Next Steps  

Under Every Student Succeeds Act (ESSA) plan, states have more flexibility in decision-making 
to determine how to best serve students. Personalized, competency, mastery-based, deeper 
learning are all terms used across the globe to define and explain educational changes 
happening in classrooms, schools, and districts striving to improve the traditional educational 
system. However, they do mean different things to different people and even within Idaho 
this study clearly shows that “mastery education” is very nuanced and highly contextualized.  

The theory of change central to student centered learning reforms is the notion that more 
students will reach high levels of achievement in a given subject if they able to advance at 
their own pace and if the learning experiences are tailored to their interests and needs (Lewis 
et al., 2014; Sturgis & Patrick, 2010; Ryan & Cox, 2017; U.S. Department of Education, 2011; 
Alliance for Excellent Education, 2012). Systems leaders (both in policy and practice) must 
continue to re-imagine our educational infrastructure to better meet the needs of all 
students, address issues of equity and enduring achievement gaps, and demonstrate college 
and career readiness outcomes for EC-12 students.  

Higher education and EC-12 must also continue to partner in meaningful ways to address the 
gap in current research related to the relationship between student centered learning and 
educational equity. In other words, while many states adopt/shift to student centered 
learning because they may recognize that a broader set of outcomes are necessary for 
success, a secondary reason is often using more student-centered approaches to help all 
students succeed and close achievement gaps. Yet, there are few examples of states, districts, 
or schools that have made progress in showing how these policies and practices are related to 
more equitable student outcomes. More study is needed. Finally, as one site in this study 
stated, “As education continues to evolve, we believe the shift to MBE (mastery based 
education) to be inevitable.  It is imperative that colleges begin to prepare teachers to teach 
in a mastery system.  The burden for individual schools or districts to train teachers fully in 
MBE is too great.” 
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For additional information about this report please contact:  
 
Principal- investigator: Heather Williams, Ph.D. 
Boise State University 
College of Education 
1910 University Drive 
Boise, ID 83725 
208-426-2234 
hpwilliams@boisestate.edu 
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Appendix  
American Heritage Charter School  
 
IMEN Site:  American Heritage Charter School  
District: American Heritage Charter 482 
School Setting: Charter 
Grade levels served: K-12; 6-12 for mastery 
Number of students: 140 6th-12th grades 
Number of teachers: 9 
Phase of Mastery: Implementation - Year 4 
Lead or key contact: Shawn Rose; roses@ahcspatriots.us; Secondary School Principal 
Mastery: Does Mastery-Based Education Prepare Students for Distance Learning  
 
Demographics or Background information/ Setting: We are a small K-12 school in Idaho Falls that 
focuses on American History, Patriotism, and Leadership.  We began our mastery-based education 
(MBE) 4 years ago by exploring MBE with various other schools around the state.  We have learned 
largely by trial and error and through collaboration with other schools in the Idaho Mastery Education 
Network.  We hope to push MBE to grades K-5 in the next year or two. 
Purpose of our Action Research and Research Question(s):  Our goal this year was to research how 
post-secondary education is preparing teachers to work in an MBE setting.  As education continues to 
evolve, we believe the shift to MBE to be inevitable.  It is imperative that colleges begin to prepare 
teachers to teach in a mastery system.  The burden for individual schools or districts to train teachers 
fully in MBE is too great. 
 
However, given the events of this year and education turning to distance learning for instruction, we 
felt it appropriate to study how MBE has prepared students for distance learning. 
 
Does MBE better prepare students for distance learning than traditional school settings? 
 
Project Activities: We looked at data from before and after moving to a distance learning model on 
March 13th with the intent to compare student performance pre and post distance learning.  
Additionally, we surveyed students, parents, and teachers about how they felt MBE had prepared them 
for the change. 
 
Data Sample: Study participants included students, parents, teachers, and administrators (n=175). 
 
Key Measures: Interviews, discussions, student performance data. 
Outcomes or Findings:  
Student performance: Overall there was a 12% increase in students on pace and at a mastery level 
(80% or higher) in courses 6-12.  There was variability between grade levels, however, we saw larger 
increases in 6th-8th grades while 10th and 11th grades decreased in this measure.  We feel it is 
important to note that we did not change our grading system after moving to distance learning.  Many 
larger school districts in the area went to a Pass/Fail system and students could not fail as long as they 
turned assignments in. 
Teachers reported that in general students who consistently worked and were at grade level before 
moving to distance learning, continued that trend.  However, approximately 5% of those students 
turned little or poor work in after the switch.  Furthermore approximately 17% of students who were 
not on pace or working at mastery level increased production and quality of their work.  One teacher 
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mentioned that she believed that the majority of students who increase their output did so because they 
were allowed to choose a time and place to work on content rather than only during school hours. 
Lastly, 46% of parents who responded to our survey said that their students were very prepared for a 
change in learning because of our MBE system.  Another 45% of parents said that their students were 
relatively prepared.  91% of our parents believe that their students were prepared or very prepared to 
succeed in an environment they were not used to due to MBE. 
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Central Academy  

 
 
 
 

    

“Preparing Students to be College and Career Ready” 
 

 6075 N. Locust Grove Rd, Meridian, ID 83646 Phone (208) 855-4325 Fax (208) 855-4324  

 
IMEN Site:  Central Academy High School  
District: West Ada School District 
School Setting: Alternative  
Grade levels served: 9-12 
Number of students: 150 
Number of teachers: 12 
Phase of Mastery: SUSTAIN AND SCALE (Phase 4) 
Lead or key contact: Donell McNeal (Principal)  
 
Explicit Skill Instruction/Alignment and how it affects ISAT performance data 
 
Demographics or Background information/ Setting 
Central Academy is an alternative high school that serves 150 students. The student population includes forty 
students on an IEP, forty students on a 504 plan and ten EL students. The free and reduced lunch percentage is 
55%. 
 
Purpose of our Action Research and Research Question(s):  
The purpose of our action research was to determine how our ISAT performance data in reading would be affected 
by explicit skill instruction of competencies during instructional blocks and deliberate and intentional alignment of 
competencies to ISAT targets in our ELA studios.  
 
Project Activities: ELA teachers, instructional coaches, and principal worked on analyzing ELA studios and 
ensuring competency alignment included in studios to ISAT reading targets. Students were administered the ISAT 
interim blocks at the 11th grade level for Reading Informational Texts and Reading Literary Texts to determine 
effectiveness of skill instruction and alignment.  After analysis of block data, competencies were re-taught, studios 
were reviewed to ensure intentional teaching of skills. Our goal was to compare block data to year end data but we 
were unable to accomplish this due to Covid-19. 

Data Sample: Study participants included twenty-three 9th grade students and twenty-three 10th grade students.   

Key Measures: Interim ISAT block data for Reading Informational Text and Reading Literary Text   

Outcomes or Findings: The interim block data strongly suggests that explicit skill instruction and competency 
alignment in student learning opportunities embedded in our studio model to ISAT targets positively affects ISAT 
performance data. 9th grade Reading Informational Text results showed 74% At/Near or Above Grade Level. 9th 
grade Reading Literary Text showed 50% At/Near or Above Grade Level. 10th grade Reading Informational Text 
results showed 78% At/Near or Above Grade Level. 10th Grade Reading Literary Text results showed 85% At/Near 
of Above Grade Level.  
 
Please let us know if we can do anything else to help. Take care and BE well!  
  
Respectfully,   
  
Donell T. McNeal  
Principal, Central Academy HS  
mcneal.donell@westada.org  
208-855-4316 (Direct Line)  
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Columbia High School  

 

2019-2020 IMEN Action Research  

Columbia High School 

Spotlight 

Abstract: Math and Mastery: the great conundrum of modern academia. We decided to attack this issue with a 
specific building-wide goal of 5% improvement in math scores on our state exams from 2019/2020. We believed that 
students’ confidence in math plays a factor in achievement. We wondered if we could build math vocabulary, would it 
have an effect on math confidence and therefore achievement.  

Results: TBD- Our measuring tools were the state exams, and these were cancelled. 

Methods: 

Pre-Survey-We began with a survey for students concerning math vocabulary. This survey was conducted 
conversationally through a mentor teacher in an attempt to have a natural conversation about math, rather than 
insincere student digital response. The survey had to be hand tallied to identify the most common responses. Students 
identified words “exponent”, “quadratic” and “inequality” as terms that they needed the most help with. 

Language- We identified important terms to define for students from the survey and from data from our SAT, PSAT, ISAT 
scores from previous years. We had these terms made into posters and began a marketing campaign to highlight each 
word weekly. 

Weekly Campaigns- We designed posters that taught the math concept of the week. These posters were shared with 
staff for the weekly mentor day. These posters also went up in the hall and in bathroom stalls. The term was discussed in 
class and through building announcements. The student leadership even highlighted the math term of the week in 
student social media. 

Anecdotally**The most noticeable and commented strategy from the campaign were the bathroom posters. It can be 
very difficult to fight for the attention of 21st century teenagers and math terms are utterly boring…the bathroom 
posters captured a “captive audience” . 

 

 

 

Research Question: “How can building math 
vocabulary connect to math gains?” 
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Movies 4 Math- 

In addition to a weekly vocabulary campaign, we also wanted students to practice math outside of a math course. We 
began a weekly contest in mentor house (advisory class) that provided 1 math practice problem from a state exam per 
grade level. Students could do the problem together in class, with other students or on their own. The objective was to 
talk about and practice math in all our classrooms, not just math class. Students then turned in the correct problem into 
the front office math box for a weekly drawing. The weekly winners won a movie ticket to the local theatre and were 
announced in our school announcements. 

__________________________________________________________________________________________________ 

Participants: 9th-11th grade students at Columbia High School, approximately 1000 students 

*12th grade students do not have a state measuring tool (PSAT, ISAT, SAT) 

 

Limitations: Math and vocabulary instruction was facilitated through “Mentor Teachers”. This did not allow for 

consistent execution of math instruction, discussion, or even the pre-survey experience. Each teacher was given 
instruction, resources and support, but delivery was personalized by each instructor. 

Another Limitation was a very inconsistent school year. The Nampa School District was attacked by a digital virus in the 
fall and the world was attacked by a physical virus in the spring. The school year lacked uniformity and consistency. 

 

Final thoughts: Frustration….we were excited to see how our initiative might have improved math scores, but 

alas….no scores. 

A possible measure could be a post survey discussing the confidence of math students, but the general diaspora of 
students would not yield good data at the current time. 

The coming school year will no doubt provide opportunity to measure student relationships with math confidence, math 
vocabulary and mastery; and so we feel that our work will continue into next year. 
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Eagle Academy and Meridian Academy  

 

 

 

Emphasize competencies that 
include application and 

knowledge along with skill 
development

Competencies are the Backbone of Our System 
“Learning What Matters” Framework-- Goal: Aligned Studios 

ELA Social
Studies

Math Habits of 
Success

PE & 
Health

Next Gen Science Visual 
Arts 

Learn 

More! 

Focus on explicit, measureable, 
transferable learning objectives that 
empower students
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Why Competencies? 

Students can see 
where they are and 
where they need to go 
written out on a 
continua for each 
competency. 

Grading is equitable 
and meaningful. 

Students can progress 
at their pace. 

Student choice for how 
to get where they need 
to go. 

Students progress as they 
demonstrate mastery of a 

subject or grade level

Competency Roadmap
What does a student need to do to graduate? 

Portfolio 1 Portfolio 2 Portfolio 3 Portfolio 4 

Each student must complete 4 portfolios. Inside 
each portfolio are evidence requirements for each 

subject area competency set. 
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Portrait of a Graduate 

Evidence Requirements Example (Social Studies) 

Co
m
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Rating Skill in Studios 
Step One 

Students complete a studio’s 
performance task that is 
aligned to competencies. 

EXAMPLE 
Studio: Am I Truly Free? 

Task: Argumentative Writing

Step Three 

Student revises until levels for 
all needed skills and 

competencies are reached. 

EXAMPLE 
Studio: Am I Truly Free? 
Final Rating on Slate and 

Dashboard

Step Two 

Student and Teacher have a 
feedback conference to see 

what level the work is. 

EXAMPLE
Studio: Am I Truly Free?

Feedback on Paper 
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Final Rating in Slate 
Once a student’s product is rated and their work 
meets the level they are aiming for, teachers record 
these scores in Slate. 

Once the student’s portfolio is full and all evidence 
requirements are in, the student progresses to the 
next portfolio for that subject area or graduates if all 
portfolios are complete. 

Rating for Competency by Portfolio 

Portfolio 1 Portfolio 2 Portfolio 3 Portfolio 4 Growth 

C 7.0-7.44 8.0-8.44 9.0-9.44 10.0-10.44 1.0-1.9

B 7.44-7.94 8.44-8.94 9.44-9.94 10.44-10.94 2.0-2.9

A 7.95 + 8.95 + 9.95 + 10.95 + 3.0 + 

Once a student is ready to move on, teachers rate the performance task and submit the score to Slate

ELA 3.1 I can introduce a claim 8 ● Which portfolio is the student in? 
● Which level is the student at now? 
● Where are they aiming? 
● How do they meet their goal? 

ELA 3.2 I can develop my claim/counterclaim 7

ELA 3.3 I can use transitions to connect ideas 6

Overall Score: 7     You are in Portfolio 2. You need to revise your task to reach a level 8 across all skills 

Personalized and differentiated 
learning



 

 

26 
 

 

 

 

Students and Studios 
Studios are learning opportunities that help students meet the Competencies in their portfolio. 

Traditional: 

English 9A              English 10A 
English 9B              English 10B 

English 11A           English 12A 
English 11B           English 12B

● Content-based
● Inequitable grading, 
● Fight over content-reading, 
● Teacher choice, 
● No progression of learning
● “Learning was handing in assignments”

Studios based on Competencies: 

What Competencies do you need in your portfolio? Is 
there a studio that allows you to demonstrate that skill? 
Which one do you want to try? 

Studio Warehouse: ELA + SS Studios 

● Skill-based  
● Equitable grading
● Student choice in 

○ Studio theme
○ Skills to demonstrate 
○ Task
○ Time

● Learning is progression in skill that is clear for 
students to see over time

Preview of a Studio: Student Activism 
Students… 

● Engage in the project 

● Explore new content (usually student-
choice) 

● Practice (develop skill) 

● Apply (submit the task & perform) 

● Reflect on their learning of the 
competencies and demonstration of skill 

Students attend sessions with teachers focused 
specifically on the skills they need. 
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Facilitation Plans & Modalities for Instruction 

Facilitation Plans help us plan out our week and be the 
most impactful within those modalities. Not only do we 
plan, but students can see the plan and adjust their week 
and work accordingly. 

Students can also make choices if the skill/ objective is 
something they are in need of or if there are other 
opportunities the need that week. 

Progress, Not Perfection 
Celebrations 

Students were able to jump onto studios and start 
work right away during the pandemic

Studios aligned with competencies & more studio 
choices than ever! 

Mentoring relationships 

School-wide celebrations 

Teachers investing in the why 

What is next? 

Using Slate more! More data in dashboards 

Slate: New competencies, studios, and ratings

How do we convey the message Portfolio = credit? 

Tracking ratings consistently to fill up portfolios 

Sessions with teachers 
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Elevate Academy  

 

Ǜ
Ǜ
Ǜ
Ǜ
Ǜ
Ǜ
Ǜ
Ǜ
Ǜ
Ǜ

ª³3 �ɪɾ�rãƁ� ƅŠāŌĐœʤ ª3³�H�$¹ªʤ
,GDKR�&DUHHU�DQG�7HFKQLFDO�(GXFDWLRQ�
�&7(��6WDQGDUGV�DUH�ZULWWHQ�DV�JHQHUDO�
SURJUDP�VWDQGDUGV�DQG�DUH�ODFNLQJ�D�FOHDU�
SURJUHVVLRQ�IRU��WK���WK�&7(�3DWKZD\V���

(OHYDWH�$FDGHP\�LV�D�IUHH�SXEOLF�FKDUWHU�
VFKRRO�RI�FKRLFH�IRU�VWXGHQWV�ZKR�TXDOLI\�
DV�DW�ULVN��DFFRUGLQJ�WR�WKH�6WDWH�RI�,GDKR¶V�
FULWHULD��DQG�DUH�QRW�ILQGLQJ�VXFFHVV�LQ�D�
WUDGLWLRQDO�HGXFDWLRQ�VHWWLQJ��(OHYDWH�
$FDGHP\¶V�PDVWHU\�EDVHG�SURJUDP�LV�
GHVLJQHG�WR�DOLJQ�LQGXVWU\�ZRUN�ZLWK�FRUH�
DFDGHPLF�VXEMHFWV�VR�WKDW�VWXGHQWV�ZLOO�
ILQG�SXUSRVH�EHKLQG�HYHU\WKLQJ�WKDW�LV�
OHDUQHG�LQ�WKH�FODVVURRP���

+DYLQJ�D�FURVVZDON�IRU�&7(�RIIHULQJV�DQG�
FRUH�DFDGHPLF�VXEMHFWV�LQ�WKH�IRUP�RI�D�

7KH�FXOWXUH�RI�(OHYDWH�$FDGHP\�DQG�WKH�
H[SHFWDWLRQV�LQ�DFDGHPLF�DUHDV�LQ�WKH�
FODVVURRP��ZLOO�EH�EDVHG�RQ�WKH�
:RUNIRUFH�5HDGLQHVV�6WDQGDUGV��,Q�
DGGLWLRQ�WR�LQGXVWU\�FHUWLILFDWLRQ��DOO�
VWXGHQWV�ZLOO�EH�H[SHFWHG�WR�JUDGXDWH�
IURP�(OHYDWH�$FDGHP\�ZLWK�WKHLU�
:RUNIRUFH�5HDGLQHVV�&HUWLILFDWH���

(OHYDWH�$FDGHP\�RSHQHG�LQ�WKH�
����������VFKRRO�\HDU�ZLWK�����
VWXGHQWV������+LVSDQLF������:KLWH��
DQG����2WKHU��DQG�D�VWDII�RI�����FRUH�
WHDFKHUV��&7(�WHDFKHUV��VXSSRUW�VWDII���
(OHYDWH�$FDGHP\�SURYLGHV�IUHH�PHDOV�
IRU�DOO�VWXGHQWV��DV�����TXDOLI\�IRU�
IUHH�UHGXFHG���
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�WK���WK�OHDUQLQJ�SURJUHVVLRQ�ZLOO�SURYLGH�
(OHYDWH�$FDGHP\�VWXGHQWV��IDPLOLHV��DQG�
VWDII�ZLWK�D�QHHGHG�WRRO�WR�GHWHUPLQH�
UHOHYDQW�FRQQHFWLRQV��OHDUQLQJ�JURZWK��DQG�
PDVWHU\�RI�HVVHQWLDO�VNLOOV�� �

�

�

)RU�WKH�����������VFKRRO�\HDU��ZH�ZLOO�
KDYH����VWXGHQWV�LQ�WKH��WK�JUDGH�FODVV��
7KH��WK�DQG��WK�JUDGH�FODVVHV�ZLOO�EH����
VWXGHQWV��7KH��WK����WK����WK�JUDGH�
FODVVHV�ZLOO�KDYH����VWXGHQWV��(OHYDWH�
$FDGHP\�ZLOO�HYHQWXDOO\�FDUU\�����
VWXGHQWV��2XU�VWDII�VL]H�DOORZV�IRU�D������
VWXGHQW�WHDFKHU�UDWLR�DQG�SURYLGHV�
RSSRUWXQLW\�WR�SHUVRQDOL]H�DQG�RIIHU�
QHHGHG�VXSSRUW�IRU�HDFK�VWXGHQW���

ª³3 �ɫɾH¹t*ª��H�gt�Ðj3*J3ʤ $j�¤UHÖ�Ö�¹¤�³Q3�¤Öʤ
(OHYDWH�$FDGHP\�RIIHUV�ERWK�SURGXFWLRQ�
DQG�VHUYLFH�&7(�3DWKZD\V���

&7(�3URGXFWLRQ�3DWKZD\V������:HOGLQJ�DQG�
0DQXIDFWXULQJ��&RQVWUXFWLRQ��&XOLQDU\�$UWV��
DQG�*UDSKLF�$UWV��

&7(�6HUYLFH�3DWKZD\V���0HGLFDO�$UWV��
&ULPLQDO�-XVWLFH��)LUHILJKWLQJ��/DQG�DQG�
&LYLF��DQG�%XVLQHVV�0DUNHWLQJ��Ǜ

7KH�H[SHFWDWLRQ�DW�(OHYDWH�$FDGHP\�LV�
IRU�DOO�VWXGHQWV�WR�HDUQ�WZR�,QGXVWU\�
&HUWLILFDWHV��DORQJ�ZLWK�WKHLU�+LJK�6FKRRO�
'LSORPD�XSRQ�JUDGXDWLRQ��WKHUHIRUH�WKH�
����WK�JUDGH�&7(�3URJUDP�6WDQGDUGV�
DQG��WK���WK�,GDKR�&RQWHQW�6WDQGDUGV�
ZLOO�EH�DOLJQHG�DQG�LQFRUSRUDWHG�LQWR�WKH�
KDQGV�RQ�OHDUQLQJ�RSSRUWXQLWLHV�IRU�
VWXGHQWV��5HVRXUFHV�DQG�VXSSRUW�ZLOO�EH�
RIIHUHG�WR�HQVXUH�PDVWHU\�RI�WKHVH�
HVVHQWLDO�VWDQGDUGV��Ǜ

Ǜ

�

ªƓĐƁ�ɬɾ�³¹¤t� ¤�"j3œ�Ut³����£¹3ª³U�tʤǛ
¸ďËŨǚśóšĹŭśçóǚçËİǚšóśƂóǚËšǚËǚƦŨďǎơƢŨďǚĉśËíóǚĨóËśİĒİĉǚŘśĹĉśóššĒĹİǛ
ŨďËŨǚËĨĒĉİšǚ��)ǚŘËŨďƃËƉšǚǊĹĈĈóśóíǚËŨǚ)ĨóƂËŨóǚ�çËíóįƉǋǚËİíǚGíËďĹǛ

�ĹİŨóİŨǚ�ŨËİíËśíšƽǛǛ
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�
KWWSV���FWH�LGDKR�JRY��
�
KWWSV���FWH�LGDKR�JRY�DVVLJQPHQW�PDQXDO�FRXUVH�FRGHV��
�
KWWSV���ZZZ�VGH�LGDKR�JRY�DFDGHPLF�VWDQGDUGV��
�
KWWSV���QH[WVWHSV�LGDKR�JRY�SURJUDP�IRFXV�HGXFDWLRQ�FD
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UHHU�SDWKZD\V��
�
KWWSV���VLWHV�JRRJOH�FRP�YLHZ�LGDKR�PDVWHU\�HGXFDWLRQ�
EXLOGLQJ�D�VKDUHG�YLVLRQ�YLVLRQ�IRU�D�N����JUDGXDWH�

Ǜ
Ǜ

ª³3 �ɮɾ�ª�¤³��t*��t�jÖß3�*�³�ʤ
(OHYDWH�$FDGHP\���&7(�3DWKZD\Vb
b

:H�VSHQW�D�ORW�RI�WLPH�QDYLJDWLQJ�WKH�DERYH�ZHEVLWHV�LQ�RUGHU�WR�EULQJ�FODULW\�WR�WKH�
,GDKR�&7(�DQG�6WDWH�&RQWHQW�6WDQGDUGV�UHTXLUHPHQWV��:H�IRXQG�VRPH�RXWGDWHG�
UHVRXUFHV��DQG�VRPH�WKDW�GLGQ¶W�DOLJQ��$IWHU�UHDFKLQJ�RXW�WR�6'(�VWDII��VWXG\LQJ�,GDKR�
6WDWXWH�DQG�,'$3$��ZH�ZHUH�DEOH�WR�EHJLQ�DOLJQPHQW�DQG�FUHDWH�WKH��WK���WK�
OHDUQLQJ�SURJUHVVLRQV��VSHFLILF�WR�(OHYDWH�$FDGHP\¶V�&7(�RIIHULQJV��(OHYDWH�
$FDGHP\¶V��WK���WK�/HDUQLQJ�3URJUHVVLRQV��

ª³3 �ɯɾ�³3jj�³Q3�ª³�¤Ö��H�Ö�¹¤�¤3ª3�¤$QʤǛ
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(OHYDWH�$FDGHP\�0LGGOH�6FKRRO�&7(�3DWKZD\VǛ
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(OHYDWH�$FDGHP\�+LJK�6FKRRO�&7(�3DWKZD\V�
Ǜ
Ǜ
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Ǜ
Ǜ
Ǜ

7KH�YLVXDOV�DERYH�VKRZ�WKH��WK���WK�&7(�SDWKZD\V�IRU�(OHYDWH�$FDGHP\��(DFK�
&7(�3DWKZD\�KDV�D�OLYH�*RRJOH�6SUHDGVKHHW�WKDW�&7(�WHDFKHUV�DQG�&RUH�6WDQGDUGV�

WHDFKHUV�DUH�XVLQJ�WR�PDS�RXW�OHDUQLQJ�RSSRUWXQLWLHV�DQG�SURMHFWV��+DYLQJ�D�
UHVRXUFH��OLNH�WKH�DERYH��WKDW�VKRZV�WKH�RYHUDUFKLQJ�H[SHFWDWLRQV�KHOSV�JUDGH�OHYHO�
WHDPV�WR�GHWHUPLQH�OHYHOV�RI�PDVWHU\�IRU�DOO�UHTXLUHG�VWDQGDUGV��5HTXLUHG�VWDQGDUGV�

DUH�VWXGHQW�IDFLQJ�DQG�GLVSOD\HG�LQ�WKHLU�/HDUQLQJ�0DQDJHPHQW�6\VWHP��/,)7���
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ª³3 �ɰɾ�³�g3�UtH�¤r3*��$³U�t��t*��ªg�t3Õ³�£¹3ª³U�tʤ
Ƀ

�
$V�(OHYDWH�$FDGHP\�LV�PDVWHU\�EDVHG��RSSRUWXQLW\�DQG�FRPPXQLW\�GULYHQ��FDUHHU�
WHFK�IRFXV��ZLWK�DQ�LQWHJUDWHG�SXUSRVH�GULYHQ�FXUULFXOXP�WKH��WK���WK�JUDGH�
&7(�&RUH�6WDQGDUGV�/HDUQLQJ�3URJUHVVLRQ�ZLOO�SURYLGH�WKH�QHHGHG�FURVVZDON�WR�
VXSSRUW�RXU�WHDP�ZLWK�IRFXVLQJ�RQ�KRZ�WR�PHDVXUH�DQG�SURYLGH�IHHGEDFN�IRU�
LQGLYLGXDO�VWXGHQW�JURZWK���
�
(OHYDWH�$FDGHP\¶V�����������$FWLRQ�5HVHDUFK�KDV�SURYLGHG�D��WK���WK�JUDGH�
OHDUQLQJ�SURJUHVVLRQ�WKDW�DOLJQV�ZLWK�&7(�SDWKZD\V�DQG�,GDKR�&RQWHQW�6WDQGDUGV��
2XU�QH[W�TXHVWLRQ�ZLOO�LQYROYH�KRZ�ZH�SURYLGH�IHHGEDFN�DQG�RIIHU�VXSSRUW�DORQJ�WKLV�
OHDUQLQJ�SURJUHVVLRQ���
�
&RQWDFW�,QIRUPDWLRQ�
0RQLFD�:KLWH�
PZKLWH#HOHYDWH�F�RUJ�
������������ͳ
�

Ǜ
�
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Fremont Middle School  

 

,0(1�6LWH� ����)UHPRQW�0LGGOH�6FKRRO�
�
'LVWULFW� ��.XQD� �
6FKRRO�6HWWLQJ���7UDGLWLRQDO� �
*UDGH�OHYHOV�VHUYHG�� ��WK����WK�
1XPEHU�RI�VWXGHQWV�������
1XPEHU�RI�WHDFKHUV�����
3KDVH�RI�0DVWHU\� ��3/$1�$1'�'(6,*1��3KDVH�����
/HDG�RU�NH\�FRQWDFWV� ��'HE�0F*UDWK� �GPFJUDWK#NXQDVFKRROV�RUJ ��DQG�7LP�-HQVHQ� �WMHQVHQ#NXQDVFKRROV�RUJ��
�
7LWOH��0DVWHU\�(GXFDWLRQ�DW�)UHPRQW�0LGGOH�6FKRRO�
�
'HPRJUDSKLFV�RU�%DFNJURXQG�LQIRUPDWLRQ��6HWWLQJ��� �0LGGOH�6FKRRO�VHWWLQJ��LQ�D�WHDP�IRUPDW��(DFK�WHDP�DQG�
GHSDUWPHQW�KDYH�WDNHQ�RQ�GLIIHUHQW�OHYHOV�RI�PDVWHU\���
�
3XUSRVH�RI�RXU�$FWLRQ�5HVHDUFK�DQG�5HVHDUFK�4XHVWLRQ�V�� ��7KH�JRDO�WKLV�\HDU�ZDV�WR�H[SORUH�KRZ�VWXGHQW�
DJHQF\�DQG�RZQHUVKLS�RI�WKH�OHDUQLQJ�DIIHFW�VWXGHQW�DFKLHYHPHQW��VSHFLILFDOO\�PDWK�,6$7�VFRUHV��*LYHQ�WKH�
LPSDFW�RI�&29,'�����ZH�KDYH�VKLIWHG�WR�VWLOO�H[SORULQJ�KRZ�VWXGHQW�DJHQF\�DQG�RZQHUVKLS�PD\�EH�LPSDFWLQJ�
WKH�OHDUQLQJ���2XU�VWXG\�KDV�HQGHG�XS�DVNLQJ��� �$UH�WKH�GLIIHUHQW�ZD\V�ZH�DUH�LPSOHPHQWLQJ�PDVWHU\�OHDUQLQJ�
VWUDWHJLHV�PHHWLQJ�WKH�QHHGV�RI�LQGLYLGXDO�VWXGHQWV"�
�
3URMHFW�$FWLYLWLHV� ��2XU�GDWD�ZDV�JDWKHUHG�LQ�WZR�ZD\V�� ��)LUVW��TXDQWLWDWLYH� ��SUH�DQG�SRVW�IUDFWLRQ�DVVHVVPHQW�
GDWD�IRU�)06�VWXGHQWV�ZDV�FROOHFWHG��,Q�WKH�ZLQWHU��LW�ZDV�FROOHFWHG�RQ�SDSHU�LQ�PDWK�FODVV��,Q�0D\��DQ�RQOLQH�
SRVW�DVVHVVPHQW�ZDV�JLYHQ�WR�VWXGHQWV�ZKR�WRRN�LW�DW�D�KRPH��RU�RWKHU�QRQ�VFKRRO��HQYLURQPHQW���6WXGHQWV�ZHUH�
DVNHG�WR�127�XVH�RWKHU�SHRSOH��WKH�LQWHUQHW�RU�RWKHU�VRXUFHV�IRU�³KHOS´�RQ�WKH�DVVHVVPHQW����� �6HFRQG�
�TXDOLWDWLYH� ���VSHFLILF�VWXGHQWV�ZHUH�LQWHUYLHZHG�DERXW�WKHLU�WKRXJKWV�DERXW�LQVWUXFWLRQ�DQG�PDVWHU\�DW�)06��
� �
'DWD�6DPSOH���6WXG\�SDUWLFLSDQWV�LQFOXGHG�DOO�VWXGHQWV�LQ�JUDGH���ZKR�ZHUH�HQJDJHG�LQ�WKH�RQOLQH�DFWLYLWLHV�IRU�
3KDVH���RI�DW�KRPH�OHDUQLQJ�GXULQJ�WKH�VRIW�FORVXUH�IRU�&29,'��DQG�VHOHFWHG�UHSUHVHQWDWLYH�VWXGHQWV�LQ�JUDGHV�
�WK����WK�ZKR�FKRVH�WR�SDUWLFLSDWH�LQ�LQWHUYLHZV�ZLWK�WHDFKHUV���1RQ�UDQGRP�VDPSOH���
�
.H\�0HDVXUHV� ����

Ɣ )UDFWLRQV�SUH��SRVW�DVVHVVPHQW���
Ɣ 6SUHDGVKHHW�RI�DFWLYLW\�HQJDJHG�VWXGHQWV�GXULQJ�3KDVH����UHFRPPHQGHG�OHDUQLQJ�SKDVH���
Ɣ 6WXGHQW�LQWHUYLHZ�TXHVWLRQV�

�
2XWFRPHV�RU�)LQGLQJV ���
�
6XPPDU\�RI�SUH�SRVW�GDWD�
)UHPRQW�)LQDO�3UHVHQWDWLRQ��ODVW�SDJH�IRU�SRVW�DQDO\VLV��
�
6XPPDU\�RI�LQWHUYLHZ�GDWD�
�
6L[WK��VHYHQWK��DQG�HLJKWK�JUDGH�VWXGHQWV�IURP�PXOWLSOH�WHDPV�ZLWKLQ�)UHPRQW�0LGGOH�6FKRRO�ZHUH�DVNHG�WKUHH�
TXHVWLRQV�����+RZ�DUH�\RX�OHDUQLQJ�DQG�ZKDW�KDYH�\RX�OHDUQHG�DERXW�\RXUVHOI�DV�D�OHDUQHU"����:KHQ�\RX�ZRUN�
ZLWK�\RXU�WHDFKHUV�WR�PHHW�VWDQGDUGV��ZKDW�GRHV�WKLV�ORRN�OLNH"�DQG����'R�\RX�IHHO�OLNH�\RXU�H[SHULHQFH�ZLWK�
OHDUQLQJ�WKLV�\HDU�KDV�EHHQ�WKH�VDPH�DV�\RXU�RWKHU�FODVVPDWHV"�:KDW�GR�\RX�ZLVK�\RX�KDG�DFFHVV�WR"�
�
$IWHU�LQWHUYLHZLQJ�WKH�VWXGHQWV�IURP�WKUHH�JUDGH�OHYHOV�DQG�PXOWLSOH�WHDPV��ZH�KDYH�FRPH�WR�WKH�IROORZLQJ�
FRQFOXVLRQV��



 

 

35 
 

  
  

Ɣ 0DVWHU\�OHDUQLQJ�DOORZV�VWXGHQWV�WKH�RSSRUWXQLW\�WR�ILJXUH�RXW�ZKDW�W\SH�RI�OHDUQHU�WKH\�DUH��/HDUQLQJ�
WDNHV�DOO�VKDSHV�DQG�IRUPV�VR�VWXGHQWV�GXULQJ�WKH�LQWHUYLHZV�ZHUH�DEOH�WR�EULQJ�XS�WKDW�OHDUQLQJ�YLVXDOO\�
RU�DXGLWRULO\�ZDV�KHOSIXO�RU�QRW��DV�ZHOO�DV�ZRUNLQJ�ZLWKLQ�JURXSV�DQG�EHLQJ�LQYROYHG�LQ�GLVFXVVLRQV�ZDV�
KHOSIXO��

Ɣ 6WXGHQWV�DSSUHFLDWHG�EHLQJ�DEOH�WR�³UHGR´�RU�DWWHPSW�OHDUQLQJ�WKH�VWDQGDUG�D�VHFRQG�RU�WKLUG�WLPH��$OO�
VWXGHQWV�YRLFHG�WKDW�WKH\�XQGHUVWRRG�KRZ�WR�FKHFN�JUDGHV�DQG�NQHZ�WKDW�WKH\�FRXOG�WU\�DJDLQ�WR�PHHW�WKH�
VWDQGDUG�RI�OHDUQLQJ��,W�ZDV�HYLGHQW�WKDW�VWXGHQW�HPSRZHUPHQW�DQG�VWXGHQW�FKRLFH�ZDV�VWURQJ��

Ɣ 7KH�VWXGHQWV�IHOW�WKDW�QRW�DOO�OHDUQLQJ�H[SHULHQFHV�ZHUH�WKH�VDPH�IRU�WKHPVHOYHV�RU�RWKHUV�GHSHQGLQJ�RQ�
WKH�FODVV�RU�VWDQGDUGV�OHDUQHG��6RPH�VWXGHQWV�UHTXLUHG�PRUH�WLPH�WR�OHDUQ��RU�GLGQ¶W�QHHG�WKH�WLPH�DQG�
FRXOG�WHDFK�RWKHUV��ZKLOH�RWKHUV�MXVW�QHHGHG�WR�OHDUQ�D�GLIIHUHQW�ZD\��$OPRVW�DOO�VWXGHQWV�PHQWLRQHG�WKDW�
WKH\�ZDQWHG�PRUH�DFFHVV�WR�³&KHFN�LQV´�ZLWK�WKHLU�WHDFKHUV�GXULQJ�OHDUQLQJ�DQG�GHILQLWHO\�EHIRUH�
VXPPDWLYH�DVVHVVPHQW��7KHVH�ILQGLQJV�DOORZHG�XV�WR�ILQG�IXUWKHU�IRFXV�SRLQWV�RI�H[SORUDWLRQ�IRU�RXU�QH[W�
\HDU�ZRUNLQJ�DV�D�0DVWHU\�/DE�6FKRRO��
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Initial Point  

 

,0(1�6LWH� ���,QLWLDO�3RLQW��
'LVWULFW� ��.XQD� �
6FKRRO�6HWWLQJ���$OWHUQDWLYH��
*UDGH�OHYHOV�VHUYHG��������
1XPEHU�RI�VWXGHQWV������
1XPEHU�RI�WHDFKHUV������
3KDVH�RI�0DVWHU\� ��3/$1�$1'�'(6,*1��3KDVH�����
/HDG�RU�NH\�FRQWDFW� ��-DVRQ�5HGG\��3ULQFLSDO���MMUHGG\#NXQDVFKRROV�RUJ�
�
�
'HPRJUDSKLFV�RU�%DFNJURXQG�LQIRUPDWLRQ��6HWWLQJ�� �,QLWLDO�3RLQW�LV�DQ�DOWHUQDWLYH�VFKRRO�
VHUYLQJ�VWXGHQWV�LQ�WKH�.XQD�6FKRRO�'LVWULFW��5HFHQWO\�WKHUH�KDV�EHHQ�VLJQLILFDQW��DQG�IUHTXHQW��
FKDQJHV�LQ�WKH�OHDGHUVKLS�RI�WKH�VFKRRO���6LQFH�0D\�RI������VL[�GLIIHUHQW�LQGLYLGXDOV�KDYH�EHHQ�LQ�
WKH�OHDGHUVKLS�UROH���7KHUHIRUH��WKH�ZRUN�WKLV�\HDU�IURP�WKH�FXUUHQW�3ULQFLSDO�KDV�IRFXVHG�RQ�
HVWDEOLVKLQJ�UHODWLRQVKLSV�DQG�EXLOGLQJ�WUXVW��
7KH�GHPRJUDSKLFV�RI�WKH�VFKRRO�DUH�PRVWO\�FDXFDVLDQ�VWXGHQWV��,3+6�KDV�����RI�LWV�VWXGHQWV�RQ�
WKH�)UHH�DQG�5HGXFHG�OXQFK�SURJUDP���$V�DQ�DOWHUQDWLYH�VFKRRO�VWXGHQWV�PXVW�PHHW�FHUWDLQ�
FULWHULD�WR�HQUROO�DW�,3+6���$�PDMRULW\�RI�WKH�VWXGHQWV�HQUROOLQJ�DW�,3+6�FLWH�DQ[LHW\�DQG�
GHSUHVVLRQ�DV�D�SULPDU\�UHDVRQ�IRU�VHHNLQJ�HQUROOPHQW�LQ�WKH�VFKRRO��2IWHQ�VWXGHQW�VWUXJJOHV�DUH�
UHPHGLHG�E\�D�VPDOOHU�HQYLURQPHQW�DQG�VWURQJ�UHODWLRQVKLSV�ZLWK�VWDII��
�
3XUSRVH�RI�RXU�$FWLRQ�5HVHDUFK�DQG�5HVHDUFK�4XHVWLRQ�V�� ��7KH�JRDO�WKLV�\HDU�ZDV�WR�H[SORUH�
VWXGHQW�DJHQF\�DQG�RZQHUVKLS�IRU�OHDUQLQJ�E\�H[DPLQLQJ�RXU�XVH�RI�SURILFLHQF\�VFDOHV�LQ�
JUDGLQJ��,W�ZDV�D�MRXUQH\�RI�GLVFRYHU\�DV�,�ZDV�D�QHZ�SULQFLSDO�WKLV�\HDU�WR�,QLWLDO�3RLQW��2XU�
VWXG\�KDV�HQGHG�XS�EHLQJ�IUXLWIXO�E\�DVNLQJ��

Ɣ :KDW�LV�WKH�MRXUQH\�PDVWHU\�KDV�WDNHQ�DW�,QLWLDO�3RLQW�DQG�ZKDW�KDYH�ZH�OHDUQHG�DERXW�RXU�
JUDGLQJ�SUDFWLFHV�ZLWK�RXU�SRSXODWLRQ�WKDW�PLJKW�KHOS�RWKHUV�SODQQLQJ�WR�LPSOHPHQW�
PDVWHU\�LQ�WKHLU�VFKRRO"�

3URMHFW�$FWLYLWLHV� ���
Ɣ (VWDEOLVKLQJ�VWDII�DQG�3/&�QRUPV�
Ɣ 6HWWLQJ�WKH�VWDJH�ZLWK�VWXGHQWV�IRU�D�VWURQJ�DGYLVRU\�PRGHO�

ż 2XU�ZKROH�VWDII�WRXUHG�8QLRQ�+LJK�6FKRRO�WR�OHDUQ�PRUH�DERXW�WKLV�PRGHO�DQG�
KRZ�LW�FRXOG�ZRUN�DW�,3+6��

Ɣ 'HWHUPLQLQJ�(VVHQWLDO�6WDQGDUGV�IRU�DOO������FRXUVHV��
ż 7KLV�ZDV�D�VLJQLILFDQW�FKDOOHQJH�GXH�WR�VRPH�FRQIXVLRQ�DERXW�ZKDW�ZRUN�KDG�

DOUHDG\�EHHQ�GRQH�DW�WKH�GLVWULFW�OHYHO��
Ɣ :ULWLQJ�SURILFLHQF\�VFDOHV�IRU�DOO�FRXUVHV��

ż 2XU�RULJLQDO�JRDO�ZDV�WR�KDYH�SURILFLHQF\�VFDOH�GUDIWV�ZULWWHQ�IRU�KDOI�RI�WKH�
FRXUVHV�WDXJKW�DW�,3+6�E\�WKH�HQG�RI�WKH�\HDU���'XH�WR�&29,'��RXU�WHDP�GHFLGHG�
WR�XVH�WKH�H[WUD�WLPH�WR�H[WHQG�WKH�JRDO�DQG�ZULWLQJ�SURILFLHQF\�VFDOHV�IRU�DOO�RI�
RXU�FRXUVHV���

'DWD�6DPSOH���6WXG\�SDUWLFLSDQWV�LQFOXGHG�DOO�WHDFKHUV�DQG�DGPLQLVWUDWRUV��Q �����
.H\�0HDVXUHV� ��,QWHUYLHZV��GLVFXVVLRQV��UHIOHFWLYH�ZULWLQJ��=RRP�PHHWLQJV��YLGHRV��DQG�
REVHUYDWLRQV��EL�ZHHNO\�PHHWLQJV�FDOOHG�³0HFFD�RI�0DVWHU\�0RQGD\�0HHWLQJV´�� �
2XWFRPHV�RU�)LQGLQJV ����
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'RXJ�5HHYHV�VWDWHV��³,I�\RX�ZDQW�WR�PDNH�MXVW�RQH�FKDQJH�WKDW�ZRXOG�LPPHGLDWHO\�UHGXFH�
VWXGHQW�IDLOXUH�UDWHV��WKHQ�WKH�PRVW�HIIHFWLYH�SODFH�WR�VWDUW�ZRXOG�EH�FKDOOHQJLQJ�SUHYDLOLQJ�
JUDGLQJ�SUDFWLFHV�´��7KLV�LV�WKH�DUHD�RI�IRFXV�ZH�FKRVH�WR�HQJDJH�LQ�WKLV�ZRUN���

7R�FKDOOHQJH�SUHYDLOLQJ�JUDGLQJ�SUDFWLFHV��ZH�XVHG�WKH�+LJK�5HOLDELOLW\�6FKRROV�PRGHO�
IURP�WKH�0DU]DQR�LQVWLWXWH��IRFXVLQJ�RQ�/HYHO���RI�HVWDEOLVKLQJ�D�³*XDUDQWHHG�DQG�9LDEOH�
&XUULFXOXP´��ZH�OHDUQHG�WKDW�D�VLJQLILFDQW�LQYHVWPHQW�LQ�FXOWLYDWLQJ�D�VWURQJ�XQGHUVWDQGLQJ�RI�
WKLV�UHVHDUFK�PXVW�EHJLQ�ZLWK�VWDII�� �

7KHUHIRUH��ZH�VSHQG�RXU�ILUVW�IHZ�PRQWKV�HVWDEOLVKLQJ�D�FROOHFWLYH�XQGHUVWDQGLQJ�RI�WKH�
YRFDEXODU\�DVVRFLDWHG�ZLWK�FRPSHWHQF\�EDVHG�HGXFDWLRQ�DQG�3/&¶V���:H�ORRNHG�DW�VHYHUDO�
PRGHOV�RI�HVVHQWLDO�VWDQGDUGV��SURILFLHQF\�VFDOHV��DQG�XQLW�SODQV���7KURXJKRXW�WKLV�OHDUQLQJ�
SURFHVV�ZH�DQFKRUHG�RXU�IRFXV�RQ�WKH�FXOPLQDWLQJ�ZRUN�RI�+HIOHERZHU�HW�DO��������� �$�7HDFKHU¶V�
*XLGH�WR�6WDQGDUGV�%DVHG�*UDGLQJ���

2XU�QH[W�VWHS�ZDV�WR�EHJLQ�GHWHUPLQLQJ�RXU�HVVHQWLDO�VWDQGDUGV�LQ�RUGHU�WR�VWDUW�ZULWLQJ�
SURILFLHQF\�VFDOHV���7KLV�LV�ZKHUH�WKH�ZRUN�JRW�FRQIXVLQJ��

,Q�SUHYLRXV�\HDUV�WKH�VFKRRO�GLVWULFW�ZRUNHG�RQ�GHWHUPLQLQJ�HVVHQWLDO�VWDQGDUGV�EXW�WKH�
ZRUN�ZDV�GLVMRLQWHG�DQG�FRQIXVLQJ���:H�UHDOL]HG�ZH�QHHGHG�WR�VWDUW�E\�GHWHUPLQLQJ�RXU�HVVHQWLDO�
VWDQGDUGV�IRU�HDFK�FRQWHQW�DUHD�DQG�FRXUVH���6LQFH�,3+6�LV�D�VPDOO�VFKRRO�ZH�RQO\�KDYH�RQH�
WHDFKHU�SHU�FRQWHQW�DUHD���6LQFH�'XIRU�DQG�RWKHUV�UHFRPPHQG�XVLQJ�D�WHDP�RI�SHRSOH�WR�
GHWHUPLQH�HVVHQWLDO�VWDQGDUGV�ZH�GLGQ¶W�IHHO�LW�YLDEOH�WR�VWDUW�WKHUH�ZLWK�VXFK�D�VPDOO�VWDII�� �

:H�GHFLGHG�WR�SLYRW�LQ�RXU�DSSURDFK���2XU�JRDO�ZDV�WR�EHJLQ�ZULWLQJ�SURILFLHQF\�VFDOHV�VR�
WKDW�ZH�FRXOG�PDNH�WKH�OHDUQLQJ�MRXUQH\�PRUH�FOHDU�IRU�VWXGHQWV���5HVHDUFK�WHOOV�XV�WKLV�DSSURDFK�
ZLOO�LQFUHDVH�VWXGHQW�DJHQF\�IRU�OHDUQLQJ���2XU�SUREOHP�ZDV�WKH�HVVHQWLDO�VWDQGDUGV�KXUGOH���2XU�
VROXWLRQ�ZDV�WR�KDYH�WHDFKHUV�VLPSO\�VWDUW�ZULWLQJ�SURILFLHQF\�VFDOHV�IRU�ZKDW�WKH\�DOUHDG\�WHDFK��
NQRZLQJ�WKDW�ZH�FDQ�FRPH�EDFN�DQG�UHYLVH�RXU�SURILFLHQF\�VFDOHV�DW�D�ODWHU�GDWH�ZKHQ�WKH�RWKHU�
VHFRQGDU\�WHDFKHUV�LQ�WKH�GLVWULFW�DUH�UHDG\�WR�IRFXV�RQ�GHWHUPLQLQJ�ZKDW�VWDQGDUGV�DUH�HVVHQWLDO��
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Meadows Valley  

 
 

,0(1�6LWH� ��0HDGRZV�9DOOH\�6FKRRO����1HZ�0HDGRZV��,'�
'LVWULFW� ��0HDGRZV�9DOOH\�6FKRRO�'LVWULFW�
6FKRRO�6HWWLQJ���3XEOLF�
*UDGH�OHYHOV�VHUYHG��3.����
1XPEHU�RI�VWXGHQWV������
1XPEHU�RI�WHDFKHUV�����
3KDVH�RI�0DVWHU\� ��,PSOHPHQWDWLRQ�
/HDG�RU�NH\�FRQWDFW� ��'HH�)UHGULFNVRQ��
�
7LWOH��'RHV�6WUDWHJLF�$GYLVRU\�:LWK�0HQWRULQJ�,PSURYH�6WXGHQW�(QJDJHPHQW"�
�
'HPRJUDSKLFV�RU�%DFNJURXQG�LQIRUPDWLRQ��6HWWLQJ�� �0HDGRZV�9DOOH\�6FKRRO�LV�D�
SUH�NLQGHUJDUWHQ�WKURXJK���WK�JUDGH��DOO�LQFOXVLYH�VFKRRO��:H�DUH�VHW�LQ�UXUDO�FHQWUDO�,GDKR�LQ�WKH�
VPDOO�WRZQ�RI�1HZ�0HDGRZV��:H�DUH�D�7LWOH�2QH�VFKRRO�LQ�RXU��WK�\HDU�RI�RXU�HYROXWLRQ�WR�D�
0DVWHU\�EDVHG�HGXFDWLRQ�PRGHO���:H�XWLOL]H�6XPPLW�/HDUQLQJ�DV�D��WUDFNLQJ�DQG�UHVRXUFH�
SODWIRUP�WR�HQDEOH�SHUVRQDOL]HG�LQVWUXFWLRQ�DQG�EHORQJ�WR�WKH�3ODFH�%DVHG�1HWZRUN�ZKLFK�KDV�
HQFRXUDJHG�XV�WR�FRQQHFW�WKH�VFKRRO�HQYLURQPHQW�WR�WKH�FRPPXQLW\�DQG�EH\RQG�WKURXJK�DQ�
HPSKDVLV�RQ�3URMHFW�%DVHG�/HDUQLQJ��
�
3XUSRVH�RI�RXU�$FWLRQ�5HVHDUFK�DQG�5HVHDUFK�4XHVWLRQ�V�� ��7KH�JRDO�WKLV�\HDU�ZDV�WR�H[SORUH�
WKH�FRQQHFWLRQ�EHWZHHQ�EXLOGLQJ�VWURQJ�UHODWLRQVKLSV�DQG�VWXGHQW�HQJDJHPHQW��6SHFLILFDOO\��ZH�
ZDQWHG�WR�LQYHVWLJDWH�WKH�UHODWLRQVKLS�EHWZHHQ�DGYLVRU\�DQG�PHQWRULQJ�DQG�VWXGHQW�HQJDJHPHQW��
:H�DUH�KRSLQJ�WKDW�WKURXJK�VWURQJ�UHODWLRQVKLSV��VWXGHQWV�ZLOO�EHWWHU�XQGHUVWDQG�WKHLU�UROH�DV�
LQGHSHQGHQW�OHDUQHUV�WR�EHFRPH�ZHOO�URXQGHG�FDUHHU�DQG�FROOHJH�UHDG\�VXFFHVVIXO�FLWL]HQV��2XU�
TXHVWLRQ�LV�³+DYH�ZH�EXLOW�EHWWHU�UHODWLRQVKLSV�WKURXJK�LQWHQWLRQDO�DGYLVRU\�DQG�PHQWRULQJ�DQG�
KDYH�WKHVH�UHODWLRQVKLSV�LQFUHDVHG�VWXGHQW�VHOI�HIILFDF\�DQG�HQJDJHPHQW"´�
�
3URMHFW�$FWLYLWLHV� ��:H�VWDUWHG�DGYLVRU\�IRXU�\HDUV�DJR�DQG�KDYH�EHFRPH�PRUH�LQWHQWLRQDO�LQ�
HDFK�\HDU�VLQFH��:H�VWDUWHG�KDYLQJ�RQH�RQ�RQH�PHQWRULQJ�VHVVLRQV�ZLWK�PHQWHHV�IURP�RXU�
DGYLVRU\�FODVVHV�WKUHH�\HDUV�DJR�ZKHQ�ZH�DGRSWHG�RXU�WUDFNLQJ�SODWIRUP��:H�DGGHG�0$3�WHVWLQJ�
LQ�WKH�PLGGOH�RI�WKH�DFDGHPLF�\HDU�IRXU�\HDUV�DJR�DQG�KDG�DOUHDG\�EHHQ�DGPLQLVWHULQJ�,6$7V�
�.��WK����WK�JUDGHV��DQG�WUDFNLQJ�HDUO\�JUDGXDWLRQV���2XU�IRUPDO�EHKDYLRU�WUDFNLQJ�V\VWHP�ZDV�
LPSOHPHQWHG�IRU������������
�
:H�ILUVW�QHHGHG�WR�ILQG�RXW�ZKHWKHU�RXU�DGYLVRU\�DQG�PHQWRULQJ��DQG�RWKHU�LQWHQWLRQDO�
UHODWLRQVKLS�EXLOGLQJ�HIIRUWV�KDG��LQ�IDFW��UHVXOWHG�LQ�PRUH�DQG�EHWWHU�UHODWLRQVKLSV��2XU�NH\�
LQGLFDWRU�RI�RXU�VXFFHVV�LQ�UHODWLRQVKLS�EXLOGLQJ�ZDV�GDWD�IURP�VXUYH\V�WDNHQ�DW�GLIIHUHQW�WLPHV�
RYHU�WKH�ODVW�IRXU�\HDUV��
�
2XU�PRVW�UHFHQW�VXUYH\�ZDV�FUHDWHG�VSHFLILFDOO\�WR�DQVZHU�WKH�TXHVWLRQ��KDYH�ZH�EXLOW�PRUH�DQG�
EHWWHU�UHODWLRQVKLSV�DPRQJVW�VWXGHQWV�DQG�DGXOWV�DW�WKH�VFKRRO"��:H�FUHDWHG�WKLV�VXUYH\�WR�DOLJQ�
ZLWK�WKH�3DQRUDPD�VXUYH\V�RXU�VFKRRO�KDV�SDUWLFLSDWHG�LQ�RYHU�WKH�ODVW�VHYHUDO�\HDUV��:H�
PRGLILHG�PDQ\�RI�WKH�VXUYH\�TXHVWLRQV�WR�PRUH��NLG�IULHQGO\��YRFDEXODU\�DQG���DV�VXFK��
GHWHUPLQHG�WKDW�ZH�ZRXOG�KDYH�HOHPHQWDU\���UG�WKURXJK��WK���DQG�VHFRQGDU\���WK���WK���DV�ZHOO�
DV�VWDII��YHUVLRQV�RI�WKH�VXUYH\��
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�
8OWLPDWHO\��ZH�FDQ�XVH�WKLV�VDPH�VXUYH\�\HDU�DIWHU�\HDU�WR�REWDLQ� �TXDQWLWDWLYH ��GDWD��6LQFH�WKLV�
\HDU�KDV�EHHQ�WKH�ILUVW�IRU�WKLV�H[DFW�VXUYH\��KRZHYHU��ZH�XVHG�3DQRUDPD�DQG�6WDWH�6XUYH\�GDWD�
IURP�SUHYLRXV�\HDUV�WR�REWDLQ�PRUH� �TXDOLWDWLYH ��LQGLFDWLRQV�RI�RXU�VXFFHVV�LQ�EXLOGLQJ�
UHODWLRQVKLSV��
�
�
'DWD�6DPSOH����
/LQN�WR�(OHPHQWDU\�6XUYH\�5HVXOWV�� �KWWSV���ELW�O\��F�GJ0U�
/LQN�WR�6HFRQGDU\�6XUYH\�5HVXOWV�� �KWWSV���ELW�O\���'�NV(�
/LQN�WR�QHZVSDSHU�DUWLFOH�RQ�RXU�UHPRWH�VXFFHVV�� �/HDUQLQJ�6ZHUYH�
�
.H\�0HDVXUHV� ���
3DUDPHWHU��6WURQJHU�UHODWLRQVKLSV�
.H\�0HDVXUH��6WXGHQW�DQG�VWDII�VXUYH\�UHVXOWV��EHKDYLRU�UHIHUUDO�GDWD��
�
3DUDPHWHU��6WXGHQW�(QJDJHPHQW�
.H\�0HDVXUHV��$FDGHPLF�VXFFHVV�WKURXJK�,6$7V��0$3�7HVWV��HDUO\�JUDGXDWLRQV��
�
2XWFRPHV�RU�)LQGLQJV ���2YHU�WKH�FRXUVH�RI�RXU�0DVWHU\�HYROXWLRQ��ZH�KDYH�VHHQ�RXU�DFDGHPLF�
VXFFHVV�LQFUHDVH�DV�PHDVXUHG�E\�,6$7V��JURZWK�WKURXJK�SHUFHQWLOH�EDQGV�LQ�0$3�7HVWV��DQG�
PRUH�VWXGHQWV�JUDGXDWLQJ�HDUO\��
�
2XU�VXUYH\�ILQGLQJV�LQGLFDWH�WKDW�ZH�KDYH�DFWXDOO\�EHHQ�VXFFHVVIXO�LQ�EXLOGLQJ��EHWWHU�
UHODWLRQVKLSV�ZLWK�RXU�VWXGHQWV�WKURXJK�LQWHQWLRQDO�WLPH�DOORWPHQW��FXUULFXOXP��DQG�VFKHGXOHV��IRU�
DGYLVRU\�DQG�PHQWRULQJ��,Q�DGGLWLRQ��WKHVH�EHWWHU�UHODWLRQVKLSV�DUH�UHIOHFWHG�LQ�GHFUHDVHV�LQ�
EHKDYLRUDO�LVVXHV�DQG�LPSURYHG�DWWHQGDQFH��
�
&RLQFLGHQWDOO\��RXU�UHFHQW�H[SHULHQFH�ZLWK�PRYLQJ�WR�D�UHPRWH�OHDUQLQJ�PRGHO�VXSSRUWV�D�
SRVLWLYH�FKDQJH�VWXGHQWV�KDYH�PDGH�IRU�D�KLJKHU�OHYHO�RI�VHOI�HIILFDF\�DQG�VWXGHQW�HQJDJHPHQW��
:LWK�WKH�JRRG�IRUWXQH�RI�DOUHDG\�KDYLQJ�D�WUDFNLQJ�DQG�UHVRXUFH�SODWIRUP�LQ�SODFH��ZH�QRW�RQO\�
FRQWLQXHG�RXU�DFDGHPLF�FODVVHV��EXW�DOVR�RXU�DGYLVRU\�DQG�PHQWRULQJ��0RVW�LPSRUWDQW�WR�RXU�
VXFFHVV�LQ�RXU�UHPRWH�OHDUQLQJ�H[SHULHQFH��ZH�IRXQG�WKDW�ZH�KDG�WKH�NH\�LQJUHGLHQW�RI�VWXGHQWV�
YDOXLQJ�DQG�:$17,1*�WR�³ILQLVK�WKHLU�ZRUN´��%HFDXVH�RI�WKH�FKDQJHV�ZH�KDYH�EHHQ�PDNLQJ�LQ�
RXU�HYROXWLRQ�WR�D�0DVWHU\�EDVHG�PRGHO��ZH�RQO\�ORVW���LQVWUXFWLRQDO�GD\V��DQG�VWXGHQWV�ZHUH�
KLJKO\�HQJDJHG�DQG�FRQILGHQW�LQ�ZRUNLQJ�DV�SDUW�RI�RXU�ZKROH�VFKRRO�FRPPXQLW\�LQ�ILQLVKLQJ�WKH�
VFKRRO�\HDU�VXFFHVVIXOO\��
�
$OWKRXJK�RXU�UHVXOWV�DUH�PRVWO\�TXDOLWDWLYH�WKLV�\HDU��ZH�KDYH�FRQFOXGHG�WKDW�WKHUH�LV�D�SRVLWLYH�
FRUUHODWLRQ�EHWZHHQ��PHQWRULQJ�DGYLVRU\�DQG�VWXGHQW�HQJDJHPHQW�DQG�ZH�SODQ�WR�FRQWLQXH�ZLWK�
WKHP��:H�IHHO�WKDW�DGYLVRU\��PHQWRULQJ�KDV�EXLOW�EHWWHU�UHODWLRQVKLSV��ZKLFK�KDYH�SURPRWHG�
VHOI�HIILFDF\�DQG�VWXGHQW�HQJDJHPHQW���ZKLFK�DUH�UHIOHFWHG�LQ�RXU�LPSURYHG�DFDGHPLF�DQG�
EHKDYLRUDO�LQGLFDWRUV��
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Middleton Academy  
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Mt. Harrison Jr. High School  
 
IMEN Site:  Mt. Harrison Jr. High School  
District: Minidoka  
School Setting: Alternative  
Grade levels served: 3 
Number of students: 36 
Number of teachers: 4 
Phase of Mastery: EXPLORATION (Year 1)  
Lead or key contact: Dyann Blood (Principal) dblood@minidokaschools.org 
 
JOURNEY TO MASTERY: TEACHERS LED THE SHIFT 
 
Demographics or Background information/ Setting:  
Alternative school established in 2010 
Our maximum enrollment is 45 (15 per grade level) 
82% free and reduced lunch 
23 Special Education students, 14 students on probation,  26 males, 10 females.  We receive students 
from two traditional middle schools in our district. 
29 Title 1A students 
 
 
Purpose of our Action Research and Research Question(s): Our goal this year was to explore whether 
mastery education was going to be a good fit for our school or not. It was a journey of discovery and 
teachers led the shift. Our study has ended up being a self-study looking back on this past year and 
capturing what we have learned by asking:  
What is the journey we took, and what could we share that might help others just starting out? 
Project Activities: Teachers, administrator, and paraprofessionals all visited one or more of the 
following to experience firsthand various pros and cons of mastery education: 1) Meridian Academy, 
Columbia High School, Wilder, Rocky Mountain, Farmington High School (Utah), and Synergy/ 
Fremont; 2) Attended IMEN Summer and Fall Conferences; and 3) Nashville Middle School 
Conference (AMLE). We then set out to experiment with mastery in our own classrooms and school 
over the course of the year. We learned there is not one program or platform for “mastery”, instead you 
have to build it to fit your student needs and your school culture. During the second trimester we tried 
things we thought would work for us. Some things worked, some things did not. At the end of the year, 
even with COVID-19 and the closures most of us are enjoying teaching more than before. It has shifted 
the learning in our school and we love it.  It took time to find the right platforms. We discovered an 
add-on to Powerschool from a school district in Oregon that allows our grading rubrics and standards 
to interface easily with our district’s Powerschool structure. This was very helpful for ISEE, transfers 
between schools, etc.   
Data Sample: Study participants included all teachers and administrators (n=5).  
Key Measures: Interviews, discussions, reflective writing, Zoom meetings, videos, and observations.   
Outcomes or Findings: 80% of the sample population is excited by the change and it has been positive.  
Mastery is a great fit for us and we are looking forward to next year; however, it is not for everyone. 
Unfortunately, one of our staff members is leaving our school because a traditional setting is a better fit 
for them.  
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North Valley Academy  
 
IMEN Site:  North Valley Academy  
District: North Valley Academy 
School Setting: Public Charter  
Grade levels served: K-12 
Number of students: 240 
Number of teachers: 18 
Phase of Mastery: Implementation (Phase 2)  
Lead or key contact: Jeff Klamm – Principal – klammj@nvapatriots.us 
 
Transition from College to Teaching – (Shift Mastery during COVID-19 emphasis on 4 – 6) 
 
Demographics: We are a K – 12 public charter school. We bus students from surrounding towns that 
include Shoshone, Jerome, Wendell, Gooding, and Bliss. We have been using a mastery-based model in 
the 7 – 12 setting for the last four years and we are working to add this to our K – 6. It seems that often 
teachers are taught to teach to the middle, to the average and then differentiate and accommodate for 
those on either end. At North Valley Academy (NVA), we have found that we have a large group on 
both ends and very few in the middle. As new teachers join our school this has been one difficulty for 
them when it comes to teaching the whole class. Using the mastery model we hope to change this from 
a difficult situation to a situation that inspires teachers and brings them joy in leading students.  
 
Purpose of our Action Research and Research Question(s): Our goal this year was to investigate how 
much theory of mastery-based education colleges and universities were teaching in order to prepare 
future teachers. This question came from the last four years of frustration. This frustration is due to 
having a brand-new teacher come into our school and having to educate them on what mastery is and 
how it might look in their classroom. We were feeling that new teachers were coming into the 
profession with little background in the theory of mastery. I spend the first part of the year developing a 
survey and talking with current staff to learn what background they had in the theories of mastery 
before coming to NVA. We were in partnership with American Heritage Charter School in Idaho Falls. 
This partnership will allow us to cover a broad area of colleges and universities  
*We have been using a mastery model with students in grades 7 – 12 for the last four or five years. This 
year we began the journey to incorporate mastery in grades K – 6. When COVID-19 changed how the 
rest of our school year functioned we decided to push ahead with grades 4 – 6. Our 4 – 6 team moved 
their curriculum online to our learning management system. We currently use BUZZ from IDLA as our 
learning management system.  
 
Project Activities: We have spent the year refining our mastery curriculum at the secondary levels. We 
hope to add the IMEN competencies in the future. We focused on how to evolve the program to include 
grades K – 6 and had a special emphasis on 4 – 6 in the last part of the year. We hope to move forward 
with our original idea of evaluating what higher education is teaching future teachers and in turn 
constructing a guidebook to mastery for brand new teachers.   
 
Data Sample: Our data sample includes all teachers K – 12 this year, our secondary students were part 
of one group of data and lastly our students 4 – 6. 
 
Key Measures: Interviews with teachers, data from students groups in terms of activity and success 
rates.  
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Outcomes and Findings: Throughout the interviews with staff there was a consistent thread when it 
comes to their knowledge of mastery before coming to NVA and the IMEN group. The was clear across 
the board with experienced teachers as well as brand new teachers. This common thread is included in 
both teachers that have gone through a traditional route to obtain a teacher certification as well as those 
who did it in an alternate route. This common idea has led us to our goal for the next year. That goal is 
to create a guidebook for our new employees. 
 
The second set of findings we had was how mastery factored in during our change in education due to 
COVID-19. As NVA provided every student with a device and a Verizon hotspot for internet we knew 
at that time that all students did have access. It was time to see how mastery did in this environment. To 
give a little background, for our secondary students we hosted regular class lecture at their normal class 
time and then open teacher hours to receive help. Our lectures were posted in the learning management 
system and we removed major due dates, but left a structure of suggested due dates to keep on pace. 
Students logged their time each day and what they accomplished. If students did not attend their class 
lectures or record their time log the teachers and the office called home to see how we could help or 
what was going on. We did have students working full time jobs to help with expenses for their families 
which resulted in students working on school work during a non-traditional school time. With the 
senior class we had 100% of students that did as well or better than when they are in the school building 
each day. With the junior class we experienced 90% (9 of 10) of students doing as well or better than 
when they were in the school building each day. With the sophomore class we experienced 75% (6 of 
8) of students doing as well or better than when they were in the school building each day. With grades 
7 through 9 we experienced about 60% of students doing as well or better than when they were in the 
school building each day. We found that grades 7 through 9 need more structure, more coaching, more 
mentoring, and more follow through. We started with a blended learning structure and mastery based 
classroom system using our learning management system for grades 4 through 6 and we did have mixed 
results.  
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Notus School District  
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Salmon Jr./ Sr. High School  
 
IMEN Site:  Salmon Jr/Sr High School 
District: Salmon #291 
School Setting: Middle School and High School 
Grade levels served: 6-12 
Number of students: 438 
Number of teachers: 27 
Phase of Mastery: Implementation—Year 4 
Lead or key contact: Tracy Burgess—Co-leader of Salmon Mastery Team 
tracy.burgess@salmon291.org  
 
JOURNEY TO MASTERY: TEACHERS LED THE SHIFT 
 
Demographics or Background information/ Setting: Salmon is a very remote location. We are 150 miles 
away from a larger town anyway you travel. We have a large population of our students that are part of 
the free/reduced lunch program and have very little support at home for education. Because of these 
factors, we wanted to try something different to help these students rise above and get to college or 
trade school. Ultimately, our goal is for our students to become critical thinkers via metacognition that 
conferencing naturally supports, and apply it to their everyday lives. 
 
Purpose of our Action Research and Research Question(s):  
1.Provide two professional development days for teachers focusing on conferencing with students 
2.Continuing to support the ‘Culture of Revision’ 
3.Provide tangible feedback for student growth in academic content as well as real-world skills 
Incorporate conferencing, minimum twice a year, in the classroom: supporting phase two of our 
‘Culture of Revision.’  
4.Create a ‘method of operations’ for training purposes as an action research school.  
 
Does conferencing and allowing students to revise work improve their attitudes toward school and 
learning? 
 
Project Activities:   
1.Professional development days are set for: November 15, 2019; March 13, 2019 
       **We will be focusing on incorporating conferencing with a performance task(s); provide options 
for conferencing in order to meet the needs of each subject area. 
2. Teachers will continue to allow revisions on all assignments, performance tasks, and tests. 
        **This will be supported by our school-wide revision policy. 
3. Teachers will show evidence of conferencing done one per semester.  
4. Staff meetings every Wednesday morning: whole staff, PLC groups, department 
     meetings/collaboration time  
5. PLC will meet twice a month 
6. Mastery team meetings, once or more a month, for planning and teacher support  
7. Meeting with Administration: discussing, reviewing, and implementing MBE norms  
Data Sample: Study participants included all teachers (27) and students (438). 
Key Measures:  Monthly SJSHS Mastery team meetings, tracking number of student revisions by each 
teacher, student attitude survey beginning and end of third quarter 
 



 

 

53 
 

Outcomes or Findings: Based on the data from our teachers, there were 696 total assignments possible 
from 41 total classes polled. These averages to about 17 assignments per class. The total number of 
revisions done in these classes was 1514, which averages to 36.9 revisions in each class. The total 
number of students in these classes was 897, which averages to 21.9. We do not have previous quarter’s 
data to compare this to, but the teachers interviewed believe the number of revisions done by students 
has significantly increased over the past 2 years. 
The student attitude survey given at the beginning of the 3rd quarter had a total of 6 questions that were 
rated by students on a scale from 1-5. 1 meaning strongly disagree and 5 meaning strongly agree. The 
questions were as follows: 1) I feel academically supported by the school; 2) I am willing to revise my 
work; 3) I revise my work; 4) My revision has improved my learning; 5) My revision has improved my 
GPA; and 6) Teachers are always willing to help me with revisions. There were 389 students that 
responded to the first survey. The results were averaged for each question. We found the following 
number data: 1) 3.84, 2) 4.08, 3) 3.77, 4) 3.89, 5) 3.93, and 6) 3.99. The survey was given to students at 
the end of the third quarter. The same questions were administered. There were 401 students that took 
the second survey. The average results were: 1) 3.87, 2) 4.06, 3) 3.63, 4) 3.84, 5) 3.88, and 6) 4.20. So 
we saw increases of .03 for #1 and .21 for #6. We also saw decrease of .02 for #2, .14 for #3, .05 for #4, 
and .05 for #5. One thing that has altered our data was sending the survey out after we went to soft 
closure for COVID-19. The students were seriously just trying to survive and get work done. They were 
not worried about revisions, but mostly just being able to get their classes finished. We believe the 
increase in #1 and #6 shows how hard the school and teachers have been working through this 
pandemic to continue students’ learning. That is a huge positive that students see. We also look at the 
data of the number of revisions completed compared to the number of assignments given as a positive 
that our culture of revision is working. Students are putting in more effort and trying to improve their 
learning situation. In the end, that is all we can hope for, that our students want to be life-long learners. 
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Union High School 
 
 
IMEN Site:  Union High School 
District: Nampa  
School Setting: Alternative/Innovative  
Grade levels served: 9-12 
Number of students: 160 
Number of teachers: 10 
Phase of Mastery: Sustain and Scale (Phase 4)   
Lead or key contact: Biff Hall bhall@union.nsd131.org 
 
Title: Mastery of Quantitative Reasoning 
 
Background information: 
 
Union High School is a small, innovative, Big Picture Learning school serving at risk students. Each of 
our teachers works as an advisor with a group of the same 20 students over four years helping them to 
grow in all academic areas. Our approach to mastery of mathematical skills is a hybrid of skill practice, 
growth mindset, progress monitoring, reteaching, project based and real world learning approaches. We 
also have a math specialist who visits each classroom and offers office hours to students for additional 
math support. 
 
 
Purpose of our Action Research and Research Question(s):  
The purpose of our action research was to effectively use PLC to help students build their math skills. 
Our research question was: 
 
Can we significantly improve student math skills by focusing on effective use of the PLC four essential 
questions? 
What do we expect our students to learn? ( Goals/Expectations) 
How will we know they are learning? ( Assessment) 
How will we respond when they don't learn? – Intervention. 
How will we respond if they already know it? ( gifted) 
 
Project Activities:  
 
Union Activities: PD with math manipulatives, growth mindset, switching classrooms with other 
teachers, bringing in PARA(completing math endorsement) to do mini lessons. Having math specialists 
do mini lessons and offer support. Having advisor, para and QR specialists do 1:1’s with students in 
need. KHAN academy, math games online and board games, progress monitoring in STAR. Gaining 
students buy in to testing results by requiring growth in test scores in order to level up. Aligning skills 
practice to CWI outcomes and objectives. Working as a whole class through one unit in Fox Math 
together. Allowing students choice to work independently. Identifying skills gaps and grouping then 
teaching specific targeted intervention skills such as interpreting graphs/charts, fractions decimals, 
etc… 
 
Mastery projects and activity summary by grade level:  
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101(Freshmen)- The 101's met and used a direct focus on growth mindset.  This was delivered with 
some frontloaded direct instruction as well as structural change.  Our QR (math) time was elongated to 
45 minutes daily with several platforms being available allowing for student choice.  Rob switched 
classes with Sarah and he taught writing (his wheelhouse) and Sarah came and helped students with 
math.  We also played math bingo and created incentives for the top three students weekly in Prodigy.   
 
201(Sophomore)- The 201’s worked on scaling in their PLC.  They used direct instruction, small group 
instruction, modelling, the Design Thinking process and group practice to improve the students ability 
in that skill.  This PLC wanted students to demonstrate their learning with projects. Unfortunately the 
closure of school caught many students in the middle of their projects and made it difficult to get their 
projects completed. 
 
301(Junior)-This year we used pre/post tests, direct instruction, small group instruction, video lessons, 
practice worksheets, one to one’s and group practice to help students improve their QR skills and their 
understanding of fractions. Our goal was to improve students' performance on DOK levels 1-3 and we 
were successful in doing so. Before the school closure we were able to use our data to determine which 
students had mastered the concepts and which students needed additional remedial intervention.  
We also used Kahn SAT math practice and some kids took college math courses. Students also 
participated in pre-algebra math skills practice aligned with our local community college. Students 
ultimately had a choice as to which activities they participated in. Overall growth was measured by 
looking at test data from each source, including progress monitoring with STAR.  
 
401(Senior)-The 401’s used pre and post tests, direct instruction, small group instruction, modelling, 
one on one’s and group practice to improve the students ability to utilize the 4 Depth of Knowledge 
levels surrounding graphs.  Our goal was to increase the students proficiency of DOK level 3 skills 
from their starting percentage to 80%.  We also wanted to increase their proficiency of DOK level 4 
skills from their starting percentage to 40% of the class.  We used pre tests to determine the students 
beginning skills.  We did notice the level of proficiency for DOK level 3 skills did increase past 80% 
however the level 4 DOK skill progression didn’t  meet what we set out to achieve.  Both Advisors 
decided to go back and reteach DOK level 4 skills specifically and only those skills.  After the 
reteaching and retesting the students were able to surpass the 40% proficiency mark set by the 
Advisors.  
 
Data Sample: Study participants included all teachers and administrators (n= 12).  
Key Measures: Interviews, discussions, reflective writing, Zoom meetings, videos, and observations.   
Outcomes or Findings:  
  
 We have found that student dispositions toward math improves each year. We have found that 
different platforms, activities, and instructional styles work for different kids. We will continue to 
provide options for students and differentiate math instruction. Union students are building math skills 
each year but it is an area we want to continue to work on and perfect.   
 
 
Whole School STAR Math Data  
at Union High School Grades 9-12 
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School Year Percent of 
Student with 
SGP of 45 + 

Average Scaled 
Score Growth 

Average Grade 
Equivalency 
Growth 

Average 
Percentile 
Ranking Growth 

2015-2016 58%  +6 +0.1 -4 

2016-2017 57% +27 +.07 +1.9 

2017-2018 57% +31% +0.9 +6 

2018-2019     

2019-2020 66% NA +0.6 +2 
 
 
 
Looking at our 2019-2020 12th grade cohort, only 30% were at or above benchmark in STAR math 
their freshmen year. Their senior year 48% are at benchmark.  

 
 
Due to changes in how we deliver math instruction this year and COVID 19 the majority of our  
students did not complete the Fox Math unit post tests. However, we did find that for the ones who 
were engaged in Fox Math, their growth was statistically significant.  

 

Next Steps: Professional development will be put into place to instruct all Advisors on the new modules 
in STAR that help with student progress monitoring and catch-up skill assignments. We will continue 
to provide PD to the whole staff around math teaching strategies provided by the district. PLCs will 
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continue to work on the 4 PLC questions during the next year to improve student growth and 
instruction. We will provide PD for LiFT and the use of progressions specific to the use of LiFT with 
projects.  
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White Pine STEM Academy  
 
IMEN Site:  White Pine STEM Academy 
District:  White Pine Charter 
School Setting:  Public Charter 
Grade levels served:  7 - 9 (Adding one grade per year) 
Number of Students:  140 
Number of teachers:  9 
Phase of Mastery:  Exploration/Implementation 
Lead or Key Contact:  Devin Tyler 
 
Title:  Using Mastery to Increase Student Engagement 
 
Demographics or Background Information: This was our first year as a STEM Academy.  Our charter 
says that we will be a PBL and Mastery based school.  We had 140 students in grades 7 - 9.  We recruit 
to keep our demographics in line with the community.  We have 34% free and reduced lunch. 
 
Purpose of our Action Research and Research Question: 
We would like to increase student engagement by creating a culture in which learning is valued, not 
just the grade.   
 
Project Activities: 
We created a survey to measure student and staff attitudes and knowledge of mastery learning.  This 
survey was administered one time.  Then we experienced a lot of staff turmoil followed by virtual 
learning, so we were unable to determine a time that would be relevant for future administrations of the 
survey. 
 
We met for one day with Cory Woolstenhulme, the principal from Colombia high school, who helped 
us clarify our vision and pathway toward mastery. 
 
We met as content area teams to distill all of the standards covered in the class to those standards that 
we viewed as essential for report card grading. 
 
We created a rubric for mastery grading. 
 
We are purchasing grade level projects that students will complete and be evaluated on the SDE rubric 
for 21st century skills, keeping a portfolio to demonstrate growth through their middle and high school 
careers.  
 
Data Sample:  
All students were invited to respond to the survey.  73 completed the survey. 
 
Key measures:  content area meetings, inservice attendance, survey data, rubric 
 
Outcomes or Findings:  
50-60% of students were comfortable with mastery learning.  We believe that we can improve that 
percentage.   Click here for full data. 
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At this time 100% of staff members are willing to participate in mastery grading. All staff members 
will use mastery grading next year.  
 
We feel that the grading rubric is useable by multiple subjects. 
 
We were recently accepted by Summit and will begin using their LMS and grading strategies. 
Currently, we are working with them to learn how the LMS works.  
 
There are a number of staff members leaving and being replaced, which will involve additional 
training. 
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Wilder School District  
 
IMEN Site:  Wilder School District  
District:  Wilder School District  
School Setting:  Public School District 
Grade levels served:  K-12 
Number of Students:  521 
Phase of Mastery:  Sustain and Scale  
Lead or Key Contact:  Jeff Dillion    jdillon@wilderschools.org 
 
Themes: Ownership of Learning, Work Habits of Success, Attitudes, Behaviors, Support for the 
COVID-19 Transition. 
 
The Wilder School District teaches each day a habit of mind from the 16 Habits of Mind (Costa & 
Kallick, 2000) materials to all students.  Those habits that need more attention per cohort get reviewed 
more often.  Based upon these habits being exhibited in the classroom and building, student can 
complete a form and request to “level up”.  The form is review of the students’ pace to complete all 
required work in less than a year, grade is B or better in all subjects, behavior exhibits the Wilder 
School District handbook expectations, engages in the learning process, and demonstrates the expected 
Ownership of Learning for Wilder School Districts expectations of Personalized Mastery-based 
Learning model.  The form is reviewed by teachers, educational assistance, parents, administration, 
and at the high school the student council.  If review is validated the student can move up a level.  
Each level moved up the student receives greater freedoms and flexibility.   The highest level at the 
elementary is known as a “wildcat” and at the mid/high school “level 3”.  For the elementary the 
freedoms include extended flexible seating in the hallways or office areas, additional recess, and the 
ability to serve others and support staff with special projects.  The mid/high school students at the 
highest level will receive the ability to learn in any area of the building at their choosing, use of their 
cell phone when needed, listen to music as desired, and less required time on campus.   
 
The combination of the Habits of Mind development in students and their drive for more freedoms has 
created a dynamic shift in the culture and student drive and effort to own their learning.  
 
Data 
 
Wilder Elementary 
82% of the elementary students have demonstrated the ability to earn the highest level. 
 
Mid/High School 
 
87% of the students have demonstrated the ability to earn the highest level. 
 
Results of engaged and students who own learning. 
 
Seamless transition to distance learning. 
93% of elementary students are working and staying on pace learning from home. 
85% of mid/high students are working 4 to 5 hours a day to stay on pace while working from home. 
75% of high school students and 45% of middle school students have chosen to continue to learn 
during our extended learning summer academy over the summer. 
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